
A-2 

MARYLAND 30.3 .. 8 35.4 67.4 

MASSACHUSE't'TS 1.7 4.5 50.4 52.6 

MICHIGAN 51.0 3.0 22.5 70.6 

MINNESOTA 0 . 2 69.9 84.1 

MISSISSIPPI 36 .. , 6 . 8 29.2 56.7 

MISSOURI 44.2 . 5 34.1 72.7 

MONTANA . 2 0 90.2 85.5 

NEBRASKA 1.9 .1 65.5 84.0 

NEVADA 5.8 • 4 68.4 75.3 

NEW HAMPSHIRE 0 0 95.5 95.9 

NEW J ERSEY 50.0 34.9 26.4 29.6 

NEW MEXI CO 4.7 17.1 49.6 32.6 

NEW YORK 56.2 56.8 23.0 20. a· 

NORTH CAROLINA 4.8 . 8 54.0 66.2 

NORTH DAKOTA 0 0 89.6 93.7 

OHIO 14.7 .9 43.2 68.8 

OKLAHOMA 7.7 1.6 57.6 71.8 

OREGON 0 0 66.6 83.9 

PENNSYLVANI \ 49~0 28.8 29.3 4 3 .4 

RHODE ISLAND 0 0 65.8 61.5 

SOUTH CAROLINA 14.3 1.0 42.7 67.9 

SOUTH DAKOTA 0 0 89.9 88.8 
... 



A-3 

TENNESSEE 29 .8 . 5 38.0 82.4 

'PEXAS 33 . 9 39.8 35.2 27.7 

U'I'AH 0 0 77.9 82.8 

VEHMON'P 0 0 98.5 98.5 

VIRGINIA 4.9 0 47.4 75.1 

WASHINGTON 1.4 . l 66.9 63.5 

WES'P VIRGINIA 0 0 78.7 91.8 

WISCONSIN 21.2 2.2 44.5 65. 2 

WYOMING 0 0 77."8 82.8 

... 



Appendix B. Districts percentage of white enrollment, 1968-1980. 

Total change 
in percentage 

District 1968 1974 points, 1968-1980 

NYC 44:1: 31% 26:1: -18:1: 

LA 54 42 24 -30 

Chicago 38 28 19 -19 

Dade 58 44 32 -26 

Philadelphia 39 33 29 -10 

Detroit 39 26 12 -27 

Houston 53 39 25 -28 

Broward 80 76 72 - 8 

Dallas 61 45 30 -31 

Baltimore City 35 27 21 -14 

Fairfax ... 97 95 86 -11 

Prince Georges Co. 85 67 46 -39 

Hillsborough 74 74 75 1 

Memphis 46 29 24 -22 

San Diego 76 72 56 -20 

Montgomery 94 89 78 -16 

Jefferson KY 80 94 72 8 

Duval FL 72 67 63 - 9 

Baltimore Co. 96 93 86 -10 

Washington DC 6 3 4 - 2 

Milwaukee 73 62 45 -28 

Clark -co. NV 81 77 - 4 

Pinellas 
. 83 83 82 1 -

New Orleans 32 19 12 -20 

Orange co Fl 93 78 72 -21 

Cleveland 43 39 28 -15 



- ·--······-· ... -~-· · ··· 

B-2 • Percent White 

District 1968 1lli 1980 Change 

Dei<alb 94% 84% 66% -28% 

Jefferson Co co 98 94 93 - 5 

Albuquerque 60 56 .53 - 7 

Charlotte NC 71 66 60 -11 

Columbus 74 69 59 -15 

Atlanta 38 15 8 -30 

Palm Beach 70 66 63 - 7 

Nashville 76 71 65 -11 

Ann Arundel MD 86 86 84 - 2 

Boston 68 52 35 -33 

Fort Worth 67 55 44 -23 

Indianapolis 66 57 49 -17 
~·-·~ Mobile 58 55 56 - 2 

Denver 66 54 41 -25 

East Baton Rouge 60 57 - 3 

st: Louis 36 30 21 -15 

El Paso 42 37 28 -16 

Jefferson Parish LA 78 74 66 -12 

Granit UT 97 96 93 - 4 

San Antonio 27 17 11 -16 

Polk Co. Fl 77 77 0 

Virginia Beach 88 88 85 - 3 

Newark 18 11 9 - 9 

Long Beach 85 74 53 -32 

Cobb Co. GA 97 97 96 - 1 

Tucson 66 65 62 - 4 

Austin 63 53 -10 

Cincinnatti 57 49 42 -15 



• Percent White B-3 

District 1968 1974 1980 Change 

Portland 89% 84% 76% -13% 

Jefferson CoAL 80 83 3 

Tulsa 83 77 69 -14 

Seattle 82 74 57 -25 

San Francisco 41 28 17 --24 

Oakland 31 20 14 -17 

Buffalo 61 52 47 -14 

Fresno 70 66 54 -16 

Brevard 87 84 - 3 

Birmingham 49 37 24 -25 

Caddo 48 45 - 3 

San Juan 94 91 - 3 

Toledo 71 66 62 - 9 

Charleston 54 so 45 - 9 

Wichita 85 78 72 -13 

Pittsburgh 60 57 48 - 12 

Ysleta TX 30 23 - 7 

Omaha 80 77 70 -10 

Minneapoli s 89 81 68 -21 

Escambia 71 70 - 1 

Winston Salem 72 68 63 - 9 

Oklahoma City 78 67 55 - 23 

Kanawha wv 93 92 - 1 

Sacramento 66 59 46 -20 

Garden Grove 89 84 69 -20 

Akron 74 69 64 -10 

Davis 95 95 94 - 1 

Kansas City 53 38 28 -25 



Percent White B-4 

District 1968 1974 1980 Change 

Norfolk VA 57% 47% 39% -18% 

Corpus Christi 39 28 -11 

Richardson TX 95 90 - 5 

St Paul 91 86 74 --17 

Pasadena 94 87 71 -23 

Anchorage 89 80 - 9 

Vol usia 79 78 - 1 

Fulton 89 67 -22 

Cumberland 69 62 - 7 

Gwinnett 95 97 2 

Prince William Co 94 91 88 - 6 

Fort Wayne 81 77 - 4 

Montgomery AL r94. 
L.:.-= 52 47 - 5 

Calcasieu 73 73 0 

Mt Diablo 94 93 86 - 8 

Aldine TX 71 63 - 8 

Shawnee 98 96 - 2 

Gary 29 19 8 -21 

North East Tx 92 76 -16 

Dayton City 61 52 43 -18 

Flint 62 49 38 -24 

Northside 82 57 -25 

San Jose 68 71 64 - 4 

Henric.o Co 92 87 78 -14 

Colorado Springs 84 82 - 2 

Spring Branch 99 96 81 -18 

Jersey City 44 30 19 -25 

Santa Ana 63 21 -42 



Apllendi.x C. Percentage black enrollment in the nation's largest school 
districts, 1968-1980. 

Total change 
in percentage 

District ~ Jar!: l2§Q points, 1968- 1980 

NYC 31% 38% 38% 7% 

LA 22 25 23 l 

Chicago 53 58 6o 7 

Dade Co. Fl. 24 26 30 6 

Philadelphia 59 62 53 4 

Detroit 59 72 86 27 

Houston 33 42 45 l2 

Broward Fl. 20 22 24 4 

Dallas 31 43 49 18 

Baltimore City 65 .72 77 12 

Fairfax Co . 3 4 7 4 

Pri.nce Georges ,.o. 15 31 50 35 

Hillsborough Co 19 19 20 1 

Memphis 54 71 75 21 

San Diego 12 14 15 3 

Mon"tgomery 4 8 12 8 

Je f ferson 8o . r:..y 20 5 27 7 

)uva1 Fl 28 33 36 e. 

9altimore Co. 4 
, 

12 8 0 

·.'lash ::.~g-:r: n )C ~~ 96 94 l 

Milwaukee 24 33 1J6 22 

:1ark So . 'N 14 15 1 

?::.!1e llas 16 16 17 l 

~ew ')r le9.r.s -57 7 Q 84 l'""' 

: :'=.n?~ 
~ lQ ?< 16 - J . - _, -~ 

:~e·re land "= ;.... <:;....,. -:7 ,_l - ' 

~e !-: a l': ~ ~ :':a . 
' c; 32 26 -



Percent Rlack 
C-2 

District. 1.22.§ tl2± 1980 Change 

Jefferson Co. co o% . 2o/,, . 6% . 4% 

Albuquerque 2 3 3 l 

Charlotte NC 29 34 38 9 

Columbus 26 31 39 13 

Atlanta 62 85 91 29 

Palm Beach 28 29 29 l 

Nashville 2U. 29 34 10 

Ann Arundel MD 14 13 14 0 

Bos 7-on 27 37 46 19 

Fort Worth 25 33 37 12 

Indianapolis 34- 43 50 7 

Mo"fJile 42 45 43 l 

Denver 14 18 23 9 

East Ba ton Rouge 39 42 3 

St.Louis 64 70 79 15 

El Paso 3 3 4 1 

Jefferson Parish LA 22 22 28 6 

Granit JT 0 .3 . 4 .1 

San Antonio 15 16 15 0 

San Francisco 28 30 27 - 1 

Polk Co . Fl 21 21 0 

Vi rginia aeach 12 10 ll - l 

Ne wark 72 72 7l - l 

Long Beach 8 13 19 11 

Cobb Co . GA 3 3 3 0 

Tucson 5 5 5 0 

Austin 15 19 4 

'}reenville sc 22 24 26 u. 

-::ncinna t-i u3 51 57 1u 



I . Percent Black 

District :1968 1')74 
C- 3 

1980 Change 

Norfolk VA 42% 51% 58% 16% 
Corpus Christi 6 6 0 
Richardson ·:-x 4 5 1 
St. Paul 6 8 13 7 
Pasadena 0 0 2 2 

Anchorage 3 6 3 
Volusia 21 20 - 1 
Seminole Co. 14 

Fulton Co. 11 32 21 
Cumberland Co )JC 26 33 7 

Gwinnett Co . GA 5 2 - 3 
Prince William Co. 6 7 9 3 
Fort Wa'jne 17 20 3 
Montgomery Co . ALA 48 53 5 
Calcasieu 27 27 0 
Mt. :)iablo 0 1 2 1 
Aldine TX 21 17 4 
Shawnee Mission 1 2 1 
Gary 62 73 87 25 
Gaston NC 16 

North Eas t 0 3 3 
Dayton City 38 4B 77 19 
Flin-'-. 37 49 59 22 
Northside ':'x 0 4 4 
San .;ose 1 2 2 1 
Spring a ranch 0 0 4 4 
Des :vfo ine s 9 ll 2 

.;e !'sey C i :j· l.q ue l 
Henrico Co . ·rA P. 12 20 12 v 



ret'C'('!l!:. fllR\'k C- 4 

Disi;rid. ~ 1<1'(1~ l0ElO Chant•r 

Po r tland 8% 12% 14.0.(, 6o~ 

Jefferson Co ALA 20 16 - 4 

Tulsa 12 17 23 9 

Seatt le 11 16 22 6 

Oakl and 55 66 66 11 

Buffalo 37 43 47 10 

Fresno 9 10 12 3 

Brevard 12 14 2 

9irmingham 51 63 76 25 

Caddo 51 55 4 

San Juan l 2 l 

To ledo ~ 30 33 5 

Charles ton 46 49 54 8 

Wichita 13 18 20 7 

Pittsburgh 39 43 52 13 

rs le ta Tx 3 2 - l 

Omaha 18 20 25 7 

Minneapolis 8 13 21 13 

:::scamtia 28 27 - l 

'N~nston-Salem 28 31 36 8 

Oklahoma City 28 28 35 7 

:<anawha ·.vv 7 7 0 

SacramenTo 14 18 22 8 

~esa - .- 22 

;arden Grove 0 l l 0 

Akron 26 30 35 9 

Davis C i :,:, JT l l l 0 

l.J7 58 - 20 Kansas S i -c:v -:7 



PF:rcent rnack 

C-5 

Di s t. r i.c t 19f)Fl ill} 1980 Change 

MUsco gee Co GA '% -- 0 36% 43% 7% 

Faye t te Co . 18 20 2 

Richmond City 68 76 84 16 

Colorado Springs 6 ~ 0 

Sant a Ana 7 6 - 1 



TECHNICAL NOTES 

The basic computer work for this report was done by 
DBS Corporation under subcontract to Opportunity Systems Inc. 
which prepared data then submitted for analysis by the Joint 
Center for Political Studies. 

The regions used for analysis in this report include the 
following states: 

SOUTH: Alabama, Arkansas, Georgia, Florida, Louisiana, Mississippi, 
North Carolina, South Carolina, Tennessee, Texas, Virginia 

BORDER: Deleware, District of Columbia, Kentucky, Maryland, 
Missouri, Oklahoma, West Virginia 

NORTHEAST: Connecticut, Maine, Massachusetts, New Hampshire, New 
Jersey , New York, Pennsylvania , Rhode Island, Vermont 

MIDWEST:Illinois, Indiana, Iowa, Kansas, Michigan, Minnesota, 
Nebraska, North Dakota, Ohio, South Dakota, Wisconsin 

WEST: Arizona, California, Colorado, Idaho , Montana, Nevada, 
New Mexico, Oregon, Utah, Washington, Wyoming 

EXCLUDED: Hawaii and Alaska, because of unique ethnic compoFition 
and distance from other states assigned to regions 

Exposure Indices-- the tables reporting the racial average 
composition of schools attended by blacks, Hispanics, and 
whites are determined by calculations using the following 
alegebraic formula, producing a figure commonly called 
an exposure index: 

~/B 

Exposure Index Showing Typical Exposure 
of White Students to Blacks in a 
School District 

w. b. 
= <fw0~)X (W. + ~ . ) X 100 

~ ~ 

W. is the number of white students in the ith school 
~ 

w0 is the number of white pupils in the district 

b. is the number of black pupils in the district 
~ 



The Joint Center for Political Studies is a national, nonprofit, 
tax-exempt institution that conducts research on public policy 
issues of special concern to black Americans and promotes 
informed and effective involvement of blacks in the political 
process. Founded in 1970, the Joint Center provides indepen· 
dent and nonpartisan analyses through research, publication, 
and outreach programs. 

• 
~··· 



:£) 1982 Alvin Toffier 

L~U~L tl~lJHTS ~~ THE TH~tl[) ~RUE 

by Alvin Toffier 

D 
oes the fast-arriving fu
ture point toward intensi
fied racial and religious 
violence in our communi
ties? Must today's brutal 

economic dislocations. which affect 
some groups more painfully than oth
ers. trigger social upheavals on the 
scale of the 1930s or the 1960s? Are we 
entering a new age of fanaticism? Such 
questions gnaw at the consciousness of 
millions as we read each day's 
headlines. 

In thinking about future relation
ships among minorities, it helps to ask 
a critical question at the very start: 
Are we all becoming more uniform. 
more standardized. more alike? Or are 
we becoming more diverse, individual
ized. more unlike one another? 

For at least a century, convention 
has held that, under the onslaught of 
technology and other " modernizing" 
forces. we are losing our differences. If 
this is still true, then the future of mi
nority and intergroup relationships 
will look one way. If, however, we are 
becoming more heterogeneous, the fu
ture will look very different. 

Here I must immediately declare my 
own bias. I strongly believe that the 
great age of massification-the indt..s
trial era-has come to a screeching 
halt. This means that, instead of grow
ing more alike. we are rapidly diversi
fying. And if I am r ight. it follows that 
all our accustomed ways of thinking 

about minorities and rights will have 
to be reconsidered. 

The Historical Steamroller 
The industrial revolution, which be

gan about 300 years ago. tended to 
steam-roller out the differences among 
people. Local and regional differences 
in speech, culture, politics. and life 
style gave way before the standardiz
ing impact of mass production, mass 
consumption, mass education. mass 
communications, mass entertainment 
and mass movements. The mass society 
needed workers who were willing to re
sign themselves to rote and repetitive 
toil, who accepted orders from the top 
down. who showed up on time. who 
were semi-educated. who were willing 
to defer gratification. who thought 
alike and conformed to the rules of the 
system. 

0 u r u s u Zll \\ a\ 0 i t n j n :, : il g 
Jbout minori ties .1nd righ t 
will ha\ e to be 
reconsidered. 

Vast rural populations were up
rooted and seduced--or driven-into 
the cities, where they learned the new 
industrial way of life and became part 
of the mass society. 

In such a system. the emphasis was 

Alvin Toffler is author of Future Shock and The Third Wave. 
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on the suppression of ethnic, religious 
and other differences. "National unity" 
was supposed to supplant local or re
gional loyalties. Political institutions 
were theoretically founded on majority 
rule. Minorities were suspect. if not 
persecuted. This tremendous. almost 
gravitational. pressure toward unifor
mity was land st ill is! present in all in
dustrial izing societies. although it took 
different fo rms in each. 

Early industrialization in Europe 
was marked by chronic labor surplus
es-massive unemployment a nd mis
ery. In the U.S .. by contrast, the fron
tier drained populations away from the 
sweatshops and urban centers of the 
Northeast. leaving employers faced 
with frequent labor shortages. Wages. 
therefore. tended to be higher in the 
U.S. than elsewhere. This, in turn, en
couraged employe rs to substitute ma
chinery for labor. and the rate of tech
nological innovation in the U.S. accel
erated. High wage costs also led indus
try to substitute cheap energy fo r hu
man labor-and even today t he U.S. 
still uses more units of energy per un
its of output than many European 
countries. 

Nevert heless. employers still needed 
cheap labor. a nd the response of the 
pol itical system were laws that encour
aged mass immigration. Lured by tales 
about "the gold-paved streets in Amer
ica," driven by hu nger and repression. 
mill ions of poor people from all over 
f1ooded across the Atlantic and Pacific. 
But t hese workers spoke different Jan-
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guages. They ate different foods. They 
took days off on different ethnic or na
tional holidays. They dressed "funny." 
They spoke "funny." They had unpro
nounceable names. They held different 
values and maintained different life
styles. They were colorful. varied. idio
syncratic people. 

Moreover, most came from peasant 
backgrounds that ill-prepared them for 
an urban industrial existence that re
quired predictable behavior . synchron
ized effort, smooth coordination. In 
short, they were not uniform-and. as 
such, they were not yet an efficient 
factory work force. They had not be
come "the masses" required by the 
mass society. 

The response to this was a vast edu
cational and cultural campaign to fil
ter out the differences-to homogenize 
them, to "Americanize the foreign 
born," to assimilate them into "the 
American Way of Life," to fuse them 
in the ··melting pot." Note the words. 
They do not speak of diversity-of 
many acceptable ways of life. They 
speak only of "the" American way. as 
though there were but one socially ac
ceptable life-style. And throughout 
nearly a century, assimilation into this 
way of life was the goal of the immi
grant populations. 

Blacks, of course, faced a special 
problem in the U.S. Unlike other im
migrants. they had come against their 
will, and they came before the indus
trial era began, manacled in the vermi
nous holds of slave ships, sold at the 
auction block, kept ignorant, and later. 
after the Civil War and Reconstruc
tion, terrorized by the KKK and segre
gated by force. Despite this history, 
they, too, struggled not to destroy the 
system. but to enter it-to become ''in
tegrated." Apart from a few " Back to 
Africa" groups like the Garveyites. 
blacks, too, tried desperately to ''fit 
in." Many straightened their hair. 
even whitened their skins to reduce 
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their differences from the mass of 
white Americans. 

One can theorize as to why. in socie
ties going through this process of 
··massification,." some groups were sin
gled out for discrimination a nd perse
cution. despite their earnest efforts to 
become part of the system. Competi
tion for limited economic opportunities 
and ingrained racism no doubt play a 
part. Nevertheless. the basic thrust of 
the entire industrial system was to
ward "massification." 

The De-Massified Society 
Today the high technology societies 

have changed direction. We are not 
racing toward further homogeneity. 
but toward vastly increased diversity. 
We are rapidly de-massifying the mass 
society. It is impossible in the space al
lotted here to present all the evidence. 
but if we systematically examine the 
emerging America, we find a simulta
neous shift toward heterogeneity occur
ring at many levels. 

diversity. 

Production: Mass manufacturing in
dustries are in trouble In the new in
dustries-electronics. computers. infor
mation, for example-we see the appli
cation of numerical controls and com
puters that permit product customiza
tion. Instead of millions of identical ob
jects, we produce 58 of this model and 
400 of those, followed by 17 of another. 
We are moving toward de-massified 
production . 

Work force: This is accompanied by 
a corresponding rise of diversity in the 
skills required by the labor fo rce. it· 
self. Instead of millions of blue collar 

... 

workers doing routine. interchangeable 
jobs. the new society requires greater 
specialization of skills. an even more 
refined division of labor. with con· 
stantly changing skill patterns. 

The old-style worker was rewarded 
for mindless obedience and rout ine: the 
new-style worker in the advanced in
dustries is expected to be resourceful. 
questioning, and individualized. She or 
he is expected to be adaptive. to func
tion in a less hierarchical. less neatly 
structured environment. Whether seen 
in dress codes. in f1extime. in cafeteria
style fringe benefits, the emerging in
dustries permit a higher degree of indi
viduality and social diversity than t he 
old. 

Communication: This shift is encour
aged by the restructuring of the media. 
Instead of a few big networks. we a re 
moving toward 100-plus channel televi
sion. toward cable, cassette and other 
forms of electronic communication. Dif
ferent religious groups. both Protestant 
and Catholic. have or will have their 
own satellite-based networks. The 
Black Entertai nment :-.retwork. the 
Spanish-language Galavision network. 
and many others point to a new com
munications system for the country in 
which minorities have their own 
media. 

Ethnicity: As de-massification oc
curs. demands fo r integration give 
way, at first. to demands for Black 
Power 1 Italian Power. Jewish Power. 
Polish Power. etc.J and later to a 
search for .. roots." as different groups 
reevaluate their past a nd reconsider 
t he assimilation ism of the earlier pe
riod. Instead of rejecting racial. reli
gious or national origins. we begin to 
take pride in our diffe rences. 

Family: The same move toward di
versity is evident in family life. The 
nuclea r fa mily-mainstay of the mass 
society-is now. in fact. a minority 
form. rather than the standard for the 
whole society. :vlany types of fami ly 
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are springing up and gaining soc)al ap
proval. from two-career couples and 
childless couples. to remarried "aggre
gate·· families and single parent house
holds. There is no norm any longer. 

Such moves to a higher level of dif
ferentiation in family life. the media 
and the economy are matched by di
versification of our energy technolo
gies. by greater market segmentation 
in the consumer market place, and by 
rising evidence of regional diversity
regional magazines, regional art. re
gional cuisines are all on the upswing. 

Politics: We are seeing the break-up 
of consensus. the fading of allegiance 
to the mass parties. the increase of in
dependent voters and stay-at-homes, 
the rise of single-issue groups. the in
creasing emphasis on localism and 
grassroots activism. In a political sys
tem that is rapidly differentiating, it 
becomes harder and harder for any 
group to mobilize mass support--€ven 
within minority communities. The 
Black community, the Latino or His
panic community, the Oriental commu
nity. the Gay community, the Feminist 
community-all communities are. in 
fact. increasingly breaking up into 
smaller and smaller sub-groupings. 
Even when mass support can be orga
nized around an issue. it seldom lasts. 
The pace of change is so rapid. the f1ux 
so intense, that old a lliances break up 
and re-form a long new lines at high 
speed. 

Put all these-and many other tend
encies-together a nd we begin to 
glimpse a new kind of social order-no 
longer a mass society, but a high
change. high-diversity, de-massified 
civilization. 

The startling new political fact is 
that it is now extraordinarily difficult 
to organize a majority. Short of war 
and few other issues. it is hard to un
ite nations behind any policy. Elec
tions. because of the way they are 
structured. sometimes give the illusion 
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of majority control. But even where a 
majority is forced into being by the 
voting rules, it usually dissolves the 
morning after the election. In this soci
ety, everyone is a member of a minor
ity group. Even the Moral Majority is 
in no sense a majority. It is, in fact, 
just one more deeply alienated minor· 
ity group in our society, frightened by 
the collapse of a traditional industrial 
society and the emergence of a bewil
dering diversity of values and life
styles. 

Tomorrow's Civil Rights 
The agricultural revolution of 10,000 

years ago launched the first great 
wave of change on the planet; the in· 
dustrial revolution triggered the sec
ond. The de-massification process oc· 
curring today is part of the Third 
Wave of global change. 

The worldwide transformation is 
marked by the decline of "Second 
Wave" industries like auto, textile, or 
steel. and the rise of "Third Wave" in· 
dustries based on information, the bio
logical revolution, space, ocean and en
vironmental technologies, new forms of 
agriculture and new services. It in
volves the transfer of certain jobs out 
of the office and into homes equipped 
with personal computers. cheap video 
equipment and the like-the spread of 
electronic cottage industry. Also impor 
tant is the rise of "prosuming"-seJf. 
help and do-it-yourself activities. 

For those concerned with civil 
rights, this massive economic restruc
turing presents enormous problems. 
The emerging industries need highly 
skilled workers. But because of the 
heritage of discrimination, and for 
other reasons, job skills are not evenly 
distributed in society. Thus blacks. His
panics, and other minorities are least 
prepared to take advantage of the new 
opportunities. Most non-whites are em
ployed in declining Second Wave occu
pations, rather than the Third Wave 
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growth sectors. 
In addition. millions of chronically 

unemployed and underemployed mem
bers of minority groups have never cut 
loose from their First Wave, rural ori· 
gins. They have never successfully be
come part of the urban industrial cul
ture. Yet we already face the need to 
adapt to something dramatically differ· 
ent from both. 

Social upheaval, even violence, are 
probable, unless we take steps to help 
prepare both groups for the changed 
conditions of tomorrow. Equality of op
portunity is meaningless in the ab
sence of widespread training and re· 
training facilities. The emerging Third 
Wave society involves more than jobs. 
however. A variety of new cultures are 
evolving, with new life-styles, values, 
and beliefs. Those who still do not 
adapt will be excluded. For others, the 
arrival of the future holds unusual 
opportunities. 

- , ... 
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For example, as certain white collar 
jobs move into the home, new opportu
nities open up for handicapped work· 
ers, for the elderly and especially for 
women. The traditional labor union re· 
sponse to work-at-home schemes is flat 
opposition on grounds that it makes 
possible various sweat-shop a rrange
ments. Surely, we need to protect our
selves against that. Yet the electronic 
cottage will also open entirely novel
and liberating-options for individuals. 
and even for whole families. 

The same holds true for education. 
Today, we think of education as some· 
thing that occurs in classrooms, and 

much of the history of the civil rights 
movement has revolved around our 
schools. Yet today large numbers of 
youngsters are getting an important 
education in computer stores and in 
their own kitchens. What happens in 
school is secondary. As home comput
ers proliferate, kids who know how to 
use them will have an edge over those 
who don ' t, and this means that, unless 
conscious steps are taken, white mid· 
die class children will start out, once 
more, with an edge that the less affiu
ent lack. 

An important sign of the times is a 
bill introduced by Rep. Newt Gingrich, 
R-Ga., that would offer tax credits to 
any family that buys a home computer 
to use for work or education. Says 
Gingrich. "I want every American to 
have access to the same opportunities 
that computers provide for General 
Electric and AT&T. That's why work· 
ing Americans should have the same 
kind of tax breaks corporations get au
tomatically." Gingrich's ''Family Op
portunity Act" is an innovative, signifi
cant step in the right direction . A simi
lar initiative is Apple Computer's pro· 
posal to put a n Apple in every Ameri
can school, provided ce rtain legislation 
were passed. 

Do all Americans have a right to lit
eracy? If so, that right must now be 
expanded to include computer literacy 
and media literacy. The civil rights 
struggle to provide quality education 
must be as completely reconceptualized 
as education, itself. 

What about other issues arising 
from use of the computer? Do civil 
rights include the right to privacy? 
And if so, how do we resolve the con
flict between th is and the society's 
need fo r certain information? 

Information will be at the very 
heart of tomorrow's politics. Access to 
information may mean t he difference 
between becoming part of the shared 
culture and being excluded from it. To-
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day, for example, we are witnessing a 
rapid spread of cable television and 
Pay-TV. Everyone who favors diversity 
in our society should applaud this de
velopment. The spread of interactive 
TV, direct broadcast satellite, cassette 
and other new media also have the po
tential for expanding minority power 
in t he society. But if the only homes 

cabled up are affiuent middle class 
homes. and the only homes with VTRs 
and computers in them are those of 
the affiuent. we will deprive millions 
of a most fundamental right: access to 
the culture itself. The new importance 
of information in all its forms
symbolic, visual. alphanumeric, micro
form, etc.-will make the issues of ac-

cess central to civil rights in the 
future. 

What about sexism? In societies that 
depended on muscle-power-whether 
in the field or the factory-women 
were often at a physical disadvantage. 
I do not know whether this explains 
the emergence of patriarchy and male 
domination. I don't think anyone 
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knows. But. as we move into a society 
in which muscle matters less than 
mind. and in which work is increas
ingly part-time. in which many pro
sume--i.e. produce goods and services 
for their own use. rather than fo r 
sale--the entire relationship of women 
to production is altered. and along 
with it the basic roles of men and 
women. 

While the women's movement has 
fought for equal pay and equal access 
to jobs. it has also recognized that 
homemaking, itself. is a form of 
productive labor Ieven if Second Wave 
economists ignored itl. And if so. 

As " presuming" becomes 
more common, our gender 
roles are likely to change. 

shouldn't certain rights attach to the 
status of housewife land. for that mat
ter. househusbandJ? As prosuming be
comes a central part of the Third 
Wave economy of tomorrow. a nd the 
role of the home itself changes, our 
gender roles are likely to change and 
the rights attached to them 
reformulated. 

What a re the rights attached to 
motherhood. for example. in a society 
in which cloning and birth technolo
gies redefine motherhood itself? If an 
embryo is transplanted from a mother 
who conceived it to a mother who 
bears it in her womb and then gives 
birth. who is the mother? Other issues 
will emerge--out of brain research, ge
netics. transplant technology, and 
other new fields. Indeed. how will we 
define human rights in an age when 
the very definition of human may un
dergo revision? 

I raise such questions not because I 
have the answers to them. but merely 
to underscore the fact that the civil 
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rights movement. like all other social 
movements. is now entering a new 
stage--a Third Wave era. Second Wave 
solutions and strategies cannot suffice. 

Finally. the move to a Third Wave 
civilization based on high diversity will 
require basic changes in our increas
ingly obsolete political institutions. To
day's political systems-in all Second 
Wave countries-are overloaded. They 
were designed fo r low-diversity socie
ties. for an agricultural or early indus
trial age. not a world of computers. in
stant communications. smart bombs. 
and ever-accelerating complexity. Some 
people wish to suppress the new social 
diversity. Some are fanatics who would 
like to re-impose a Second Wav~ uni
fo rmity on us. so that the old Second 
Wave political institutions could work 
once more. But this retreat into the 
past is impossible. 

Rather. we a re going to have to res
t ructure our political and legal institu
tions to accommodate the new. higher 
levels of social diversity. We shall need 
to invent new local. national and even 
international a rrangements for manag
ing conflict. for resolving disputes. for 
turning zero-sum conditions into non
zero sum cooperative a rrangements. 
The more diverse we become. the more 
de-massified the society. the more indi
viduality is possible. But fo r this new 
civi lization to flower it will require a 
commitment to diversity-the tolera
tion. even the encouragement. of diver
sity. instead of an attempt to re-create 
the monolithic character of yesterday's 
mass society. 

Those committed to the expansion of 
civil rights must begin thinking now 
about the new political institutions of 
tomorrow-an expanded democracy de
signed for a Third Wave world. + 

' 
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-:: Charles Ericksen 

S 
everal years ago Nuestro magazine warned 
its readers that the surge of attention being 
given to the Hispanic presence by big circula-

,, tion newspapers and magazines didn 't necessar-
. ..,,. ily herald "better treatment of Latino life by 
· ~e U.S. media." The editor went on to characterize such 

>verage as being "like a false pregnancy- a flush indicat
·1g major changes which never materialize." 

Parade magazine is one of the most widely circulated 
.Sunday newspaper supplements. The editor's introduction to 
Parade's March 14, 1982 cover article, "Stories of Promise 
and Pain about Our Newest Immigrants-An American 
Struggle," informs its readers: "In Los Angeles ... , Hispanics 
are so numerous that they have tipped the political scales 
to dominate the local government and schools." 

So far, wrong on two counts. Indo-Hispanics were here 
before the Mayflower dropped anchor. And today, in Los 
Angeles, Hispanics hold zero out of 15 seats on the City 
Council and zero out of 7 on the Board of Education. Hardly 
domination. 

"Parade," continues the editor, asked former White 
House domestic policy adviser John Ehrlichman " ... to travel 
throughout the nation ... and share what he learned about 
the various and remarkable people whom our society calls 
Hispanics." Ehrlichman is an authority on Hispanics, the 
editor explains, because he did time with "Mexican aliens" 
and felt sorry for them. 

Charles Ericksen is founder and editor of Hispanic Link 
.Yews Service, Washington, D.C, which syndicates weekly 
opinion columns by Hispanic writers and experts to 90 
newspapers and magazines nationally. 

Thereafter, repentent Watergate felon Ehrlichman de
scribes five people he met in his Parade-subsidized travels: a 
Cuban millionaire in Miami, a Mexican American janitor in 
El Paso, an 88-year-old Spanish matron in New Mexico, a 
Puerto Rican teacher, and a Puerto Rican dishwasher, both 
in New York. The Cuban tells him that Cubans have differ
ent customs, language, and skin than do Puerto Ricans and 
Mexicans. The New Mexico Spaniard doesn 't like the terms 
"Hispanic" or "Chicano." Through selective use of subjects, 
information and quotes, Ehrlichman carefully recreates His
panic American stereotypes, placing special emphasis on dif
ferences among the nation's 20 million residents of Hispanic 
descent. 

The Parade article, unfortunately, isn't unique. Stories 
like it appear daily in the U.S. press. They do because many 
U.S. print media owners and executives apparently don't 
bother to question the crude stereotypes which John Ehr
lichman reconstructed and because they haven't hired more 
Hispanic reporters and editors to cover the nation's His
panic communities the way they should be. Hispanics con
stitute eight percent of our population. Yet, based on figures 
collected in a 1982 survey commissioned by the American 
Society of Newspaper Editors, only about 1.3 percent of the 
reporters and editors working on the nation 's general circu
lation dailies are Hispanic. The ASNE survey projects that 
out of nearly 50,000 newsroom professionals (reporters, copy 
editors, news executives, photographers and artists), 650 are 

Editor's Note: This second of two articles about Hispanics in 
the news media deals with employment of Hispanics by the 
media. The first article, which appeared in the Winter 1982 
issue of Perspectives, focused on coverage of Hispanics by 
the press. 
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Hispanic. That's an increase of 74 percent since 1978, when 
it projected 374. 

The breakdown of Hispanic newsroom professionals, com
pared to non-Hispanic whites, for 1982 shows, by 
percentage: 

Photo-
graphers Copy News 

Reporters & Artists Editors Executives 

Hispanics 63% 16% 14% 7% 

Non-Hispanic 
whites 53% 11% 20% 17% 

Today, minorities, including blacks, Asian Americans and 
American Indians as well as Hispanics, comprise 5.5 percent 
of the professional work force in the newsroom. The '82 
newsroom census, which included data from 705 daily news
papers (40 percent of the nation's dailies) concludes: 

• Minority employment continues to progress in daily 
newspapers, but the rate of progress is slowing. The 1982 
increase (0.2 percent) was the smallest since the study 
began. 

• Minorities are least represented in the "news execu
tive" category and are underutilized in positions where deci
sions are made on how the news is selected, edited and 
displayed. 

• Three-fifths of all daily newspapers still employ no mi
nority journalists. 

ASNE's survey offers the following box score on progress 
of minority professionals (barely a fifth of whom are His
panic) in the newsroom: 

Increase over 
Year Jl,finorities previous y ear 

1978 4.0% 
1979 4.5% 0.5% 
1980 5.0% 0.5% 
1981 5.3% 0.4% 
1982 5.5% 0.2% 

Nancy Hicks, president of the Berkeley, California-based 
Institute for Journalism Education, which sponsors the Job
Net minority journalist placement service, sees editors, par
ticularly in the West and Southwest, as more receptive to 
hiring Hispanics during the past few years "just as it was 
happening with blacks 10 or 15 years ago. The perceived 
need to cover Hispanics is greater now." By showing that 
there's awesome Hispanic purchasing power out there, 
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Spanish-speaking radio is pushing newspapers to become 
more aggressive in tapping that market, she adds. "So is th:· 
fact that ad agencies like J. Walter Thompson have createc 
Hispanic divisions within their organizations. " 

The 1981 ASNE survey indicated a major hurdle still to 
be crossed, however. About half of the editors stated flatly 
that they found minority applicants to be "less qualified" 
than their "white" counterparts. About 20 percent of the 
editors actually stated that hiring minorities w_ould lower 
the standards of their newspapers. 

ASNE, through a series of workshops conducted jointly b:· 
Jay T. Harris, assistant dean at Northwestern University's 
Medill School of Journalism, Christine Harris, director of 
the Consortium for the Advancement of Minorities in Jour
nalism Education housed in the Medill School. and Albert 
Fitzpatrick, executive editor of the Akror. Beacon-Journal 
and chairman of ASNE's Minority Affairs Committee, has 
been attempting to deal with such attitudes among senior 
editors. 

I attended one of the day-long workshops, conducted in 
Washington, D.C., along with Frank Cota Robles Newton, 
executive director of the California Chicano News Media As
sociation. The top editors from about 20 Eastern papers par
ticipated and unquestionably gained a lot from the sessions. 
There was an initial prevailing attitude which struck both 
Cota Robles Newton and me, however. For the first two 
hours of discussion, the issue of minority hiring was dealt 
with by the editors as strictly an "affirmative action"· ques
tion. No editor suggested that his or her paper stood to gain 
professionally by hiring Hispanics or other racial or ethnic 
minorities. Until Cota Robles Newton and I reacted to the 
dialogue, there seemed to be a reluctance to admit that bi
lingual, bicultural journalists bring essential expertise to 
the newsroom--cultural awareness and an extra language. 

In cities where significant monolingual Spanish and En
glish populations exist, bilingual journalists are absolutely 
necessary if a newspaper is committed to covering the com
munity it professes to serve. How else can it find out first
hand what's going on, and make intelligent news judg
ments? Editors and reporters who lack second-language 
skills, or have insufficient knowledge of the cultures of their 
constituent communities, are less adequately equipped, less 
competent profession~lly to do their jobs. 

"Reporters with medical or legal or business knowledge 
get 'editor' appended to their byline and in most cases, some 
extra dollars in their paychecks to compensate them for 
their additional expertise," says Dolores Prida, former se
nior editor of Nuestro magazine. "Should reporters who 
speak Spanish, understand Hispanic culture, and are ex
pected to use those acquired assets on the job, be compen
sated, too? Of course they should be-but it's a rare editor 
who would admit that. More rare are papers that actually 
pay for this additional expertise." 

A simple example of the value of having bilingual, bicul
tural writers on staff in all editorial units comes with the 
press's experience with the Los Angeles Dodgers' Fernando 
Valenzuela. The English-speaking, culturally-limited sports
writers and reporters who covered his arrival onto the 
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:\: :erican sports scene created, because of their own com
m .. nications trammels, a one-dimensional man-child-half 
L · Abner, half Billy Carter. 

~uotes from three non-Hispanic sports reporters illustrate 
:··· point: 

• ''Valenzuela had flicked aside the Houston Astros like 
- many flies on his plate of tortillas." 

• "He speaks just enough English to order a beer." 
• ''A kid from Etchohuaquila, Mexico, with little or no 
:·mal education, a non-citizen who cannot speak the !an
lage, wants $1.4 million a year for a job where he works 

:1 ly every fourth day, and then for no more thi:m an hour 
nd a half. He doesn't contribute a jot to the gross national 
roduct .... And he doesn't do windows .... Even the man on 
ne street thinks he should get on his knees and thank Our 

.. ,1dy of Guadalupe he's got a job." 

''The very basis for the Latino's hiring is 
used as a penalty because his or her cul
tural sensitivity is construed as a lack of 
professional objectivity." 

By contrast, Jaime Guerra, now with the Houston Chroni
:le. wrote some highly informative, sensitive magazine and 
:1ewspaper articles on Valenzuela, in both English and 
Spanish, which showed the man's dimensions. Guerra also 
scored a national beat on all competition in March when he 
reported that the southpaw pitcher had returned to Mexico 
w protest the Dodgers' inflexibility during contract 
negotiations. · 

Sports columnist Rodolfo Garcia has offered many in
sights on Valenzuela in Los· Angeles' Spanish-language 
daily, La Opinion, and Eddie Rivera, a free-lance writer 
from San Fernando, Calif. , wrote an exceptional piece for 
Inside Sports magazine. In his article, Rivera explained how 
he got the assignment: 

In 1965 the L.A. Times sent black copyboys to the front 
lines of Watts; in 1981 they and the Herald Examiner 
and the rest of the media scoured their staffs for Spanish
speaking reporters to interview Fernando. Inside Sports 
found me. 

But getting on board with a newspaper or magazine edito
rial staff is not the only hurdle facing Latino journalists. 
Cota Robles Newton notes that Hispanics encounter a spe
cial problem when they make it into the newsroom. "A La
tino journalist is expected to be fluent in Spanish and have 
a special sensitivity to Latino issues, but at the same time, 
1s tacitly judged by editors to be biased in favor of Latinos 
and against Anglos. Thus, the very basis for the Latino's 
hiring is used as a penalty because his or her cultural sensi
tivity is construed as a lack of professional objectivity." One 
facet of "this clever trap," says Newton, is the assignment 
of the Latino reporter to cover the Latino community-
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exclusively. "This," he points out, "severely limits the La
tino's chances for professional recognition and upward 
mobility." 

Felix Gutierrez, associate professor at the University of 
Southern California's School of Journalism, concurs that 
professional advancement is a real problem. "The battle to 
get up is tougher than the one to get in ," he says. "Our 
biggest hurdle is moving into decision-making positions." 
According to Gutierrez, "Latino men have a toehold; but not 
a foothold. But Latinas are much worse off. They don 't seem 
to be getting hired until at least three or four men get 
hired." The pool of excellent Hispano reporters-possessing 
solid journalistic skills and secure in their own identities
is large and growing, he says. 

Gerald Garcia, recently named publisher of the Tucson 
Daily Citizen, agrees. Garcia, former assistant to the pub
lisher of the Kansas City Star, has aided dozens of Hispanic 
journalists in locating positions around the country. He re
jects out of hand the frequent excuse of editors that they 
can't find "qualified candidates." "They're out there," he 
says. "If you're sincere enough about looking for them, you 
can find them." 

Yet, the disparity remains. New York City, with 1.3 mil
lion Puerto Ricans among its residents, has less than half a 
dozen Puerto Rican reporters among its three major news
papers. In Philadelphia, only one Hispanic reporter is cur
rently on the job with a major daily. Numerous large cities 
in areas of major Hispanic population concentration in the 
Southwest and elsewhere have no more than one or two 
Latinos on their reporting staffs. 

At a Los Angeles ASNE minority workshop this spring
attended by five Anglo editors and a dozen Latino reporters, 
the reporters expressed a common concern that there was 
more "distance" between them and their editors than there 
was between Anglo reporters and the same editors. Some of 
the Hispano journalists complained about being "pigeon
holed." The editors may unconsciously have admitted why: 
Without Latinos on their staff, they said, they would have a 
difficult time reporting on the Latino community. 

Some major media also tend to "smother" their Latino 
reporters, contends Cota Robles Newton. "They're definitely 
judged more harshly by their bosses. The biases of non
minority reporters aren 't questioned, but theirs are. They 
know they' re walking a tightrope, and as a result, some of 
them bend over too far to prove themselves. Or they try to 
get as far away from covering the barrio as they can." 

Last summer, the Philadelphia Daily News' Juan Gonza
lez was elected president of the National Congress for 
Puerto Rican Rights. The paper immediately saw a conflict 
between his continuing as a reporter and serving as the 
Congress' president. 

"The Daily News, and other Philadelphia papers, too, al
low other writers to hold leadership and policy positions 
with such organizations as the United Way, the NAACP, 
and the Red Cross-but the News told me flatly that I could 
not be a reporter and be active in my community at the 
same time," says Gonzalez. 

"I volunteered to cover no assignments involving the 
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Puerto Rican community--even to work on the copy desk. I 
met with all five editors. I was told that that was unaccept
able, that I must either resign as president of the Congress 
or face dismissal. So I asked for a one-year leave of absence, 
and they granted me one-joyfully." 

Daily News Executive Editor Zachary Stalberg responds: 
"We had a lot of conversations with Juan before we hired 
him as a reporter [in January 1979]. He had to choose be
tween reporting and taking an advocacy position. When 
Juan became head of the Congress, we came back to essen
tially the same situation. His value to us was as a reporter 
to whom we could give any assignment. What he could do 
best for us was work as a cityside reporter." 

Stalberg says he has no one on his staff who has a posi
tion "with any organization-political or otherwise" compa
rable to that of Gonzalez with the Congress. 

Gonzalez, whose 1981 Daily News series on Philadelphia's 
"hot spot" cancer neighborhoods won a major state journal
ism award this spring, stepped down as president of the 
Congress and returned to the paper this summer. His rela
tionship with his editors remains professional and cordial. 
"Each side understood where the other side was coming 
from," says Stalberg. 

" A man is as many men as the number of 
tongues he speaks." Gutierrez finds the 
modern meaning to be " Hispanic report
ers can do everything Anglo reporters can 
do-PLUS." 

USC's Gutierrez conducted a study on journalistic bias in 
1978, analyzing stories on immigration issues. He found 
that Latino reporters working for establishment media 
presented more objective, balanced reports than did their 
non-Hispanic counterparts. "The Latinos didn 't stop with 
public agency sources," he said. "They added dimensions 
which considered and included views from Mexico, from im
migrants themselves, from Latino and legal assistance orga
nizations, as an example. Today, I know of no cases of bi
ased reporting by Hispanic reporters. But I can show you a 
lot of them on the other side." 

"A man is as many men as the number of tongues he 
knows, " the Holy Roman Emperor Charles V observed. Gu
tierrez puts the observation in a modern newsroom context: 
"Hispanic reporters can do everything Anglo reporters can 
do-PLUS!" 

The "plus" was readily evident in the coverage provided 
by competing U.S. reporters at the 22-nation "summit" con
ference held in Cancun, Mexico, last October. When Presi
dent Reagan made reference to the tardiness of his lunch 
companion on October 21, the Washington Post, with three 
reporters on the scene, ignored it in its main story. The 
only reference was buried in a sidebar piece by Christopher 
Dickey, who wrote: "Chinese Premier Zhao Ziyang, mean
while, arrived 15 minutes late for lunch with Reagan, so the 
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American president instantly seized the opportunity to be 
gracious by noting that such tardiness is common in Latir. 
America." 

That the President's Mexican hosts saw nothing at all 
"gracious" about his remark was developed into a major 
page one story in the San Diego Union by correspondent 
Ricardo Chavira. In a lengthy piece quoting a Mexico For· 
eign Ministry official and an aide to Mexic~n President Lo· 
pez Portillo, Chavira wrote: "With a remark that remindec 
his Mexican hosts of Jimmy Carter's comments about 'Mor.· 
tezuma's revenge', President Reagan yesterday angered 
Mexican officials here by saying lateness is a Latin Ameri
can custom .... " 

The Washington Post, which has no full-time Hispanic 
American reporter or editor on its staff, according to 
Thomas Wilkinson, the paper's assistant managing editor 
for news personnel, ran two pieces in the first week of 
March 1982 implying that the violence in Central America 
was the result of the influence of Hispanic culture. 

The writer of one piece wrote that the United States "is 
pushing uphill against the culture." A second writer outdid 
that statement with this comment about Salvadoran sol
diers: "Trained by their traditions, their culture, and some 
of their officers to use brute force as a solution to any 
threat, or in some cases to satisfy any whim, they are at
tempting to adapt virtually overnight to Anglo-Saxon value~ 
as alien to most as tea and crumpets." 

Such reporting would not have gone untouched by a His
panic editor . The Forum of National Hispanic Organizations 
protested to Publisher Donald Graham that "The spurious 
allegations, treated as fact by both writers, are dangerous r·1 
persons of Hispanic heritage throughout the world." 

As the powers guiding the nation's establishment print 
media move slowly to assess and address their inadequacie5 
in hiring and coverage of Hispanics, Latino journalists and 
major Latino national organizations are moving at a much 
faster pace. 

Within recent months, at least half a dozen new groups ._:· 
Hispanic media professionals have either incorporated or 
started the process. Most are in Southwest cities. The first 
Hispanic Professional Journalists Conference, coordinated 
by Cota Robles Newton, will be December 2-5 in San Dieg· 
It is expected to attract more than 400 Hispano print and 
broadcast journalists from throughout the U.S. 

The Forum of National Hispanic Organizations, which e:- · 
compasses more than 30 of the country's largest and most 
broadly-based Hispanic organizations, has started talks 
about newsroom bias and hiring of Hispanic editors and re· 
porters with the American Society of ~ewspaper Editors 
and the American Newspaper Publishers Association. Its 
goals are to get such professional bodies to address the 
value of hiring Hispanic journalists at their national con
ventions and to develop joint strategies to improve the hir· 
ing record of establishment print media in a hurry. 

The American Society of Newspaper Editors has set the 
Year 2000 as its target date to complete the "integration" 
the nation's newsrooms. Hispanics wonder if the nation ca:: 
really wait that long. + 
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STEWART C. PURKEY AND MARSHALLS. SMITII 

Too Soon to Cheer? Synthesis of Research on Effective 
Schools 

The recent literature on school 
effectiveness concludes that dif
ferences among schools do affect 

students' academic achievement. This 
literature challenges previous research 
that had found unequal academic 
achievement to be primarily a function 
of family background and related varia
bles (Coleman and others, 1966; Jencks 
and others, 1972). Easily measured dif
ferences among school~lass size, 
teacher salaries, number of books in the 
library, the reading series, the age of the 
school building, or whether or not the 
school had a compensatory education 
program- were found to bear little rela
tionship to achievement (Averch and 
others, 1972; Coleman and others, 
1966; Jencks and others, 1972; Ste
phens, 1967; Hanushek, 1981; Mullin 
and Summers, 1981; Murnane, 1980). 

Studies on the determinants of 
achievement have been concerned with 
variables relating to (1) how schools and 
school districts are structured and make 
decisions, (2) the process of change in 
schools and school districts , and (3) the 
way in which classrooms and schools 
can increase the amount of time spent 
on productive instruction. Although 
these variables are less susceptible to 
mechanical changes in policy, they are 
alterable (Bloom, 1981 }-generally with 
difficulty, but often for little money. 

Our attention in this article is direct
ed to the literature on school-level fac
tors. Following Barr and Dreeban 

Stewart C. Purkey is a doctoral candidate 
Research Assistant and Marshall S. Smith is 
Director, Wisconsin Center (or Education 
Research, School of Education, University of 
"Wisconsin at Madison. 

(198 1 ), we view school systems as "nest
ed layers" in which each organizational 
level sets the context and defines the 
boundaries for the layer below (though 
there is a reciprocal influence). If the 
locus of the educational process is at the 
lowest structural level, the classroom, it 
is nevertheless the adjacent layer, the 
school, which forms the immediate 
environment in which the classroom 
functions. The quality of the process at 
the classroom level is enhanced or di
minished by the quality of activity at the 
level above it. 

Review of the School Effectiveness 
Literature 
We have clustered the studies that have 
received the most attention in the 
school effectiveness literature into four 
groups-<mtlier studies, case studies, 
program evaluation studies, and "other" 
studies. The lack of empirical data in 
many of the studies precluded us from 

. carrying out a quantitative synthesis. 
Following the review of studies we ex
amine the growing literature on the 
implementation of change in schools 
and recent research on theories of orga
nization in order to gain an understand
ing of academically effective schools. 

Outlier Studies. One major strategy 
of school effectiveness research has been 
to statistically determine highly effective 
schools (positive outliers) and unusually 
ineffective schools (negative outliers). 
Most such studies employ regression 
analyses of school mean achievement 
scores, controlling student body socio
economic factors. Based on the regres
sion equation, an "expected" mean 
achievement score is calculated for each 
school. This "expected" score is sub
tracted from the actual achievement 
level of the school to give a "residual" 
score for each school. The researcher 
then selects the most positive and the 
most negative residual scores and labels 
the schools they represent as unusually 

effective or ineffective. Characteristics of 
these two types of schools are then 
assessed by surveys or case studies to 
determine the reason for the outcomes. 

Studies that have adopted this general 
approach include three carried out by 
the New York State Department of Edu
cation (1974a, 1974b, 1976); a study 
conducted for the Maryland State De
partment of Education (Austin, 1978); 
Lezotte, Edmonds, and Ratner's study 
of model cities elementary schools in 
Detroit (1974); Brookover and 
Schneider's (1975) study of Michigan 
elementary schools; and the study of 
Delaware schools by Spartz and others 
(1977). 

The similarity among these studies is 
striking in two areas: the means of 
school identification (four used regres
sion analysis to identify outliers) and the 
selection of only elementary schools as 
study sites. Quality and conclusions, 
however, vary considerably. For exam
ple, the first New York study (1974a) 
found that methods of reading instruc
tion varied greatly between high and low 
performing schools. A follow-up study 
( 1974b) found the opposite- the meth
od of reading instruction did not appear 
to make any difference. A third New 
York study (1976) again found salient 
differences in classroom instruction, al
though it did not highlight the same 
instructional features as the first study. 
The Maryland study (Austin, 1978) 
concluded that effective schools are 
characterized by strong instructional 
leadership, while Spartz and others 
( 1977) found that effective schools had 
principals who emphasized administra
tive activities. The Spartz study identi
fied at least seven general variables relat
ing to achievement. Brookover and 
Schneider's Michigan study (1975) 
found six. Moreover, Brookover and 
Schneider did not mention ability 
grouping, while the Delaware and two 
of the New York studies considered this 
a significant feature. Finally, although 
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it is cited by many in support of various 
lists of critical factors, we could find no 
discussion of the substantive findings of 
the Lezotte (1974) study of Detroit's 
model cities schools. 

While the studies do correspond in 
several respects, the variations in their 
findings should serve as a caution to 
those who would reduce such disparate 
literature to five or six variables. Simi
larly, those variations suggest that no 
variable in particular is crucial. None
theless there is some consistency in the 
results. The more pervasive common 
elements are better control or discipline 
and high staff expectations for student 
achievement. Each of these variables 
showed up in four of the seven studies 
for which there are data. An emphasis 
on instructional leadership by the prin
cipal or another important staff mem
bers was found to be important in three 
studies. 

Although outlier studies vary in qual
ity, they commonly suffer from the fol
lowing weaknesses. 

1. Na rrow and relatively small sam
ples used for intensive study. Though 
they often sift through a fairly large 
population, researchers who used a sta
tistical procedure followed by a case 
study approach had a final sample rang
ing from 2 to 12 schools. The small 
sample sizes suggest that the characteris
tics that appear to discriminate between 
high and low outliers are chance events. 
The lack of representativeness of the 
samples also raises issues about their 
generalizabili ty. On the basis of these 
studies alone we might make tentative 
claims about what constitutes an effec
tive lower grade reading program in an 
urban elementary school with a pre
dominantly low-income and minority 
student population. The evidence will 
not take us beyond that with any cer
tainty. 

2. Error in identification of outlier 
schools. The strength of the outlier ap
proach depends on the quali ty of the 
measures used to distinguish the effects 
of social class and home background. If 
these measures are weak or inappropri
ate, differences in school characte ristics 
between high and low outlie rs will be 
confounded with student background 
differences. Two of the studies-the 
New York State study (1976) compa ring 
148 "positi ve" schools with 145 ··nega
tive" schools and the Maryland study 
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(Austin, 1978)--suffer from this prob
lem to such an extent as to render their 
conclusions meaningless. 

3. Inappropriate comparisons. In a 
brief note Klitgaard and Hall (1974) 
recommended comparing positive outli
ers with average schools rather than with 
negative outliers. We were struck by the 
tendency of outlier researchers to ignore 
this good advice. The important differ
ences between effective schools and av
erage schools may be very different from 
the differences between "ineffective" 
and "effective" schools. Unless schools 
are capable of making quantum leaps in 
effectiveness, it will probably not greatly 
profit a very poor school to compare 
itself to an exceptionally fine school. 
None of the studies addresses this issue. 

Case Studies. We carefully studied 
five school case studies cited in various 
school effectiveness reviews (Brookover 
and others, 1979; Brookover and Le
zotte, 1979; Rutter and others, 1979; 
Venezky and Winfield, 1979; Weber, 
1971) and three recent additions to the 
literature (California State Department 
of Education, 1980; G lenn, 198 1; Le
vine and Stark, 198 1). 

Six case studies in this group looked 
at urban elementary schools. The stud
ies varied in quality of methodology and 
clarity of reporting. Taken together they 
looked closely at a sum total of 4 3 
schools, an average of a little over seven 
schools per study. The inherent weak
nesses of the case study approach and 
the small samples seem a frail reed upon 
which to base a movement of school 
improvement. Yet the commonality of 
findings among the case studies and 
their similarity to other kinds of studies 
increase their credibility. 

Five factors stand out as a common to 
most, but not all , of the six case studies. 
These are ( I) strong leadership by the 
principal or another staff member, (2) 
high expectations by staff for student 
achievement, (3) a clear set of goals and 
emphasis for the school, (4) a school
wide effective staff training program, 
and (5) a system for the monitoring of 
student progress. An emphasis on order 
and discipline showed up in two of the 
studies, and a large number of factors 
were specific to a single study. 

The authors of the other two case 
studies took a mo re complex look at the 
nature of effective schools than did the 

previous six. Brookover and others 
( 1979) observed two matched pairs of 
elementary schools. One school in each 
pair was high-scoring, the other low
scoring. The researchers theorized that 
student achievement was strongly affect
ed by the school social system, which 
varied from school to school even with
in similar subsamples with SES and 
racial composition controlled. 

The school social system was said to 
be composed of three interrelated varia
bles: (1) social inputs (student" body 
composition and other personnel in
puts), (2) social structure (such as school 
size, open or closed classrooms, and so 
forth), and (3) social climate (school 
culture as the norms, expectations, and 
feelings about the school held by staff 
and students). While school social in
puts affect academic achievement, they 
are "modified in the processes of inter
action" with the school social structure 
and school social climate (p. 14). 

An effective school was described as 
one "characterized by high evaluations 
of students, high expectations, high 
norms of achievement, with the appro
priate patterns of reinforcement and in
struction," in which students "acquire a 
sense of control over their environment 
and overcome the feelings of futility 
which ... characterize the students in 
many schools" (p. 243). 

The study by Rutter and others ( 1979) 
stands out in four respects: it was a 
longitudinal study carried out from 
1970-1974; it examined secondary 
schools; it looked at 12 inner-city 
schools in London; and it attempted to 
measure school outcomes in terms of 
students' in-school behavior, atten
dance, examination success, and delin
quency. T he general argument is that 
secondary schools vary in ou tcome in 
the four areas above, that these varia
tions are associated with the characteris
tics of schools as "social institutions," 
and that it is a school's "ethos" that 
influences students as a group. School 
ethos includes the "style and quality" of 
school life, patterns of student and 
teacher behavior, how students are 
treated as a group, the management of 
groups of students within the school , 
and the care and maintenance of build
ings and grounds. 

A troubling aspect of th is study, how
ever, is that the more effective schools 
had higher percentages of middle-in
come students than did the less effec tive 
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"School 
governance was 
found to be of 
critical 
importance in 
creating safe 
schools.,, 

schools. If academic achievement, at
tendance, and delinquency are strongly 
linked to social class integration, then 
the possibility exists that the significant 
difference between schools is not in 
school processes but in school composi
tion. This problem is magnified by the 
fact that only two of Rutter's 12 schools 
can be considered to be academically 
effective. 

Program Evaluations. A third catego
ry of school effectiveness research is 
program evaluation. We looked at six 
evaluations that examined school-level 
variables: Armor and others (1976), 
Trisman and others (1976), Doss and 
Holley (1982), and three studies carried 
out by the Michigan Department of 
Education (Hunter, 1979). 

Armor and others identified " the 
school and classroom policies and other 
factors that have been most successful in 
raising the reading scores of inner-city 
children" (p. v) who attended schools 
participating in the School Preferred 
Reading Program in the Los Angeles 
Unified School District. T he Trisman 
study examined reading programs in 
elementary schools throughout the na
tion. The researchers surveyed a large 
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number of programs and carefully stud
ied the characteristics of a few schools 
that had especially successful efforts. 
Doss and Holley summarized data from 
an evaluation of Title I programs in 
Austin, Texas. The three Michigan 
studies were conducted from 1973-
1978 in an attempt to understand what 
kinds of schools can carry out effective 
compensatory education programs. 

By and large these studies are meth
odologically stronger than the preceding 
two types of research. However, their 
common findings are remarkably con
sistent with the outlier and case studies. 
Most schools with effective programs are 
characterized by (I ) high staff expecta
tions and morale, (2) a considerable 
degree of control by the staff over in
structional and training decisions in the 
school, (3) clear leadership from the 
principal or other instructional figure, 
(4) clear goals for the school, and (5) a 
sense of order in the school. 

Other Studies. The comparative 
study of public and private secondary 
schools by Coleman and others ( 1981) 
makes an interesting contribution to the 
analysis of effective school characteris
tics. Their basic contention is that pri
vate schools are academically superior 
to public schools. While the method
ology leading to this conclusio.n is cur
rently t}le subject of considerable de
bate, of particular interest are those 
features of private schools that were 
hypothesized as accounting for their 
academic superiority. 

On the school level, private schools 
were more likely to exhibit characteris
tics that seem to encourage academic 
performance: better attendance; more 
homework; more required, rigorous aca
demic subjects; and overall "more ex
tensive academic demands.·: Private 
schools were less likely than public 
schools to possess characteristics thought 
to harm academic achievement: disrup
tive behavior (fights, cutting class, 
threatening teachers, and so on); student 
perception of discipline as being ineffec
tive and unfair; and student perception 
of lack of teacher interest in student 
achievement, behavior, and so forth. 

NIE's Safe School Study (U.S. De
partment of Health, Education, and 
Welfare, 1978) was concerned wi th 
identifying the elements that make 

schools safe, nonviolent, orderly institu
tions of learning. Though the study did 
not evaluate the academic effectiveness 
of schools nor focus on school charac
teristics that were linked with academic 
success, many of its findings regarding 
the difference between safe schools and 
violent schools are relevant to the dis
cussion of effective schools. 

School governance was found to be of 
critical importance in creating safe 
schools. The central role in school gov
ernance is played by the principal. 
Those who served as firm disciplinar
ians, strong behavioral role models (for 
students and teachers alike), and educa
tional leaders were crucial in making 
the school safe. Also contributing to 
school effectiveness is the strong rela
tionship indicated in the study between 
a school's "structure of order" and aca
demic success. Moreover, "one of the 
measures associated with the tum
around (of a violent school] seems to 
have been improving the academic pro
gram and stressing the importance of 
academic excellence" (p. 169). The im
plications of this study for building aca
demically effective schools are intrigu
mg. 

General Critique 
Specific criticisms of particular studies 
and methodologies notwithstanding, 
and disregarding a number of inconsis
tencies in findings, there remains an 
intuitive logic to the results of the re
search. Flaws in the original research 
should not discredit the notion of dis
covering effective school characteris
tics-seeds for school improvement that 
can be sown elsewhere. However, blan
ket acceptance would be dangerous. 

For example, there has been no sys
tematic sampling of different types of 
schools. The existing research tends to 
concentrate on urban elementary 
schools with successful reading and/or 
math programs in the lower grades. 
Given that, the generalizability of the 
research is limited. There is also a 
dearth of longitudinal studies. It is not 
clear that the reading scores of a third
grade class in an effective school will 
look the same when that class is in the 
sixth or eighth grade. Similarly, it seems 
reasonable and prudent to expect an 
effective school to have been so histori
cally before raising the banner of success 
over its doors. Few studies require 
schools to be consistently effective. Nor 
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"There are many 
possible 
approaches to 
turning an 
academically 
inferior school 
into a more 
successful one.'' 

have researchers examined schools that 
are systematically trying to improve. 

Finally, the implicit assumption of 
many reviews of the literature and the 
press seems to be that once aware of a set 
of 5--or 7 or 12-key features, schools 
can simply decide to adopt them. (The 
further implication is politically loaded: 
schools that do not acquire these char
acteristics lack the will or desire to 
effectively instruct all their students.) 
Even if these "easy-to-assemble model" 
features were necessary for effective 
schools, they would not be sufficient. 

T he history of education reform dem
onstrates that, no matter how well 
planned, systematic interventions m 
schools are not alwavs successful either 
m form or outco~e (Berman and 
McLaughlin, 1977; Elmore, 1978, 
1979-80). In fact, current theories of 
school organization suggest that there 
are structural and procedural character
istics of schools that militate against this 
sort of top-down change. Fo r example, 
if schools are indeed " loosely coupled" 
systems (Weick, 1976) having weak 
linkage between administration levels 
and the relatively autonomous class
room, then notions of effectiveness that 
depend on strong and dogmatic admin-
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istrative leadership are immediately 
handicapped. 

Having expressed our reservations 
about the available research and writing 
on school effectiveness, we nevertheless 
find a substantive case emerging from 
the literature. There is a good deal of 
common sense to the notion that a 
school is more likely to have relatively 
high reading or math scores if the staff 
agree to emphasize those subjects, are 
serious and purposeful about the task of 
teaching, expect students to learn, and 
create a safe and comfortable environ
ment in which students accurately per
ceive the school's expectations for aca
demic success and come to share them. 

Toward a Theory of School 
Improvement-The Importance of the 
Culture of the School 
A different approach to school improve
ment than the recipe model rests on a 
conception of schools that links content 
with process to arrive at a notion of 
school culture (Brookover and others, 
1979; Rutter and others, I 979). Content 
refers to such things as the organization
al structure, roles, norms, values and 
instructional techniques of a school, 
and the information taught in the cur
riculum. School process refers to the 
nature and style of political and social 
relationships and to the flow of informa
tion within the school. It is a school's 

Highlights from Research 
on Effective Schools 

Two elements in particular appear to be common to effective schools: 
high expectations for student achievement on the part of school staff 
members, and strong instructional leadership on the part of the school 
principal or another staff member. Other elements that are common to 
a significant number of effective schools include: 

• Well-defined school goals and emphases 
• Staff training on a schoolwide basis 
• Control by staff over instructional and training decisions 
• A sense of order 
• A system for monitoring student progress 
• Good discipline. 

In addition, private schools with high student achievement have 
good attendance, assign more homework, offer a strong academic 
program, and emphasize high standards. Schools that are safe for 
students also stress academic excellence and program improvement, 
and have strong leadership. 

However, schools should not blindly accept or attempt to institute 
all of the characteristics associated with effective schools. The studies 
undertaken thus far have not been longitudinal , nor have they concen
trated on other than urban elementary schools that already have 
successful programs. In some schools, structural or procedural factors 
may simply preclude the successful implementation of certain charac
teristics. 

While one approach to improving achievement is based on a highly 
structured model that imposes change from higher levels of adminis
tration , most successful change results from collaborative efforts that 
involve schoolwide reforms, the participation of staff members on all 
levels, and a focus on the overall culture of the individual school. 

Resource Information Service (RIS) provides ASCD members access 
to research and sources o f information on selected topics . The 
information is available through RI S-sponsored research syntheses, 
the RI S column in Update, and the quarterly publi cati on Curriculum 
Update. 
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culture resulting in a distinct climate 
composed of attitudes, behaviors, orga
nizational structure, and so on, that is 
influential in determining the school's 
effectiveness. An academically effective 
school would be likely to have clear 
goals related to student achievement, 
teachers and parents with high expecta
tions, and a structure designed to maxi
mize opportunities for students to learn. 

The appropriateness of the school 
culture notion is supported by ideas 
derived from organization theory and 
from research on the implementation of 
education innovation. Recent research 
and theory have rejected a notion of 
schools as classical bureaucracies, hier
archically structured, susceptible to ra
tional control, and with high respon
siveness at the lowest level (the 
classroom) to the goals set by the admin
istration. A competing and more per
suasive description of schools . is that 
they are "loosely coupled systems" in 
which teachers are largely independent 
of the principal's immediate supervision 
(March and Olsen, 1976; Weick, 1976). 
If schools are indeed loosely coupled, 
then attempts to increase their effective
ness through imposing discrete policies 
by fiat are unlikely to bear fruit. Schools 
by their nature may not prove amenable 
to command structure approaches, es
pecially given the vested interests of the 
various groups of relatively autonomous 
professionals involved in the day-to-day 
operation of a school. Furthermore, 
teachers may not agree with the princi
pal (or with each other) on essential 
variables, and the recipe models say 
nothing about overcoming or avoiding 
that resistance. 

The school culture model begins to 
resolve the dilemma posed by loose 
coupling. It assumes that changing 
schools requires changing people, their 
behaviors and attitudes, as well as 
school organization and norms. It as
sumes that consensus among the staff of 
a school is more powerful than overt 
control, without ignoring the need for 
leadership. 

Studies of implementation efforts re
inforce the validity of the school culture 
perspective and highlight the impor
tance of forging consensus in the process 
of improving schools. Of particular im
portance is the fact that change (and 
presumably maintenance thereafter) 
will not take place without the support 
and commitment of teachers who must 

68 

come to "own" new educational ideolo
gy and techniques (McLaughlin, 1978). 

Though specific tactics may vary, the 
general strategy is best characterized as 
one that promotes collaborative plan
ning, collegial work, and a school atmo
sphere conducive to experimentation 
and evaluation (Deal and others, 1977; 
Hargrove and others, 1981; Hawley, 
1978; Little, 1981; McLaughlin, 1978). 
Miller ( 1980) suggested it is an approach 
that sees teachers as part of an entire 
school organization engaged in develop
ment activities that take place over time. 
Successful change efforts are therefore 
more likely to be realized when the 
entire scho.ol culture is affected. 

The literatures on school organiza
tion and on innovation implementation 
lend strength to the school culture ap
proach to improving academic achieve
ment. Both stress the importance of 
acknowledging the interplay of factors 
that compose the school culture and 
emphasize the need to address all facets 
of the school when attempting change. 
Finally, both underline the significance 
of staff agreement about the norms and 
goals of the school and suggest ways of 
forging that consensus in the real world 
of public education. 

Conclusion 
We have argued that an academically 
effective school is distinguished by its 
culture: a structure, process, and cli
mate of values and norms that channel 
staff and students in the direction of 
successful teaching and learning. In that 
regard we lean in the direction indicated 
by the research of Rutter and others 
(1979) and Brookover and others ( 1979). 
The lists of effective school characteris
tics compiled by other researchers and 
reviewers are also helpful to the extent 
that they have captured those factors 
that are likely to have cumulative im
pact on pupils' achievement. 

A cultural approach to school im
provement also has the advantage of 
being equally applicable to elementary 
and secondary schools. The logic of the 
cultural model is such that it points to 
increasing the organizational effective
ness of a school building and is neither 
grade-level nor curriculum specific. 
Certainly the greater complexity and 
size of secondary schools indicate that 
attempts to change their culture will 
prove more difficult, and the greater 
diversity of secondary schools' socially 

mandated goals further complicates ef
forts to improve academic effectiveness. 
However, research by Rutter and others 
(1979), Coleman and others (1981 ), 
Hargrove and others (1981), U.S. De
partment of Health, Education, and 
Welfare (1978), and others suggests that 
the culture of secondary schools can be 
manipulated to promote academic ef
fect iveness. The same research also sug
gests that schools effective in one area 
tended to be effective in other areas (a 
theme often repeated throughout the 
effective schools research, though sup
porting data are generally not provided) .. 

There are many possible approaches 
to turning an academically inferior 
school into a more successful one. One 
approach is based on a tightly structured 
hierarchical model in which change is 
decreed frorri the top (the district or at 
least the principal). Administrative fiat 
can announce clear goals, organize 
planning meetings, and institute model 
evaluation systems. There are other 
places where such direction may be 
absolutely critical to upsetting an other
wise firmly established pattern of "inef
fective" operation. Our sense, however, 
is that there are few schools in which 
mandated changes will be enough to 
encourage the development of a produc
tive school climate and culture. Most 
successful school change efforts will be 
messier and more idiosyncratic than 
systematic and will need to focus on 
collaborative, whole-school reform. 

In summary, the data indicate that 
school-level factors can promote learn
ing in the classroom. By studying aca
demically effective schools we can iden
tify characteristics that together create a 
school culture conducive to student 
achievement. However, in attempting 
to build more effective schools we must 
abandon our reliance on facile solutions 
and the assumption that fundamental 
change can be brought about from the 
top down. Instead, a more promising 
notion rests on the conception of 
schools as functioning social systems 
with distinctive cultures in which the 
improvement effort is directed toward 
incremental, long-term cultural 
change.O 
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Effective Schools: 
Accumulating 
Research findings 
First in a series about recent education research to find 
out what effective schools actually do to raise 
achievement levels 

By Michael Cohen 

S ince the mid-1960s public 
concerns over how to use ed
ucational resources effectively 

and to open up educational oppor
tunities for poor and minority chil
dren has led to a concentrated ef
fort by educational researchers and 
other social scientists to identify 
characteristics of schools and class
rooms that help improve learning 
and achievement. This 15-year ef
fort, largely supported by federal 
research funds, has led to a body of 
research findings that the practic
ing teacher or school administrator 
should find useful. It also has im
proved the ,ability of researchers to 
ask the appropriate questions, 
thereby increasing the prospects 
for further . progress. 

The landmark study in this area 
is the Equality of Educational Oppor
tunity Report done in 1966 by James 
Coleman and his colleagues. 1 

Based on a national survey of prin
cipals, teachers, and students in 
some 4,000 public elementary and 
secondary schools, the study exam
ined characteristics of schools (e.g. , 
physical facilities, curriculums, and 
instructional materials) , their staffs 

Mr. Cohen is Team Leader o f the Effective 
Schools Team and Senior Associate at the 
National Institute of Education. 

(e.g., teacher training, experience, 
abilitv, and attitudes), and their 
stud~nts (e.g., socioeconomic and 
racial or ethnic background). The 
most frequently cited finding from 
this study has been that, when com
pared to the influence of family 
background, these different school 
characteristics have relatively little 
influence on the measured achieve
ments of pupils. 

The data actually showed that, 
first, there was an association be
tween family background and pu
pil performance-that is, middle 
and upper cJ;:;:;s students did better 
in school than their peers from less 
well-off backgrounds. Second, stu
dents' achievement test scores de
pended more on their family back
ground than on whether they 
attended a school with more or less 
of the kinds of characteristics and 
resources measured in the study. 

This finding was widely misinter
preted as meaning that "schools 
don't make a difference"-that 
there is nothing that schools can do 
to overcome the educational disad
vantages produced by minority 
group status and poverty. And this 
misinterpretation ran counter to 
the prevailing beliefs of educators, 
researchers, and the public, for it 
directly challenged the belief that 

schools could serve as a vehicle for 
social mobility, by providing the 
net:essary skills to enable the disad
vantaged to achieve success in the 
labor market. 

Paradoxically the Coleman Re
port's findings and their popular 
~isinterpretation were themselves 
a direct result of another set of 
prevailing beliefs. This belief was 
that the educationally relevant 
characteristics of schools could be 
described by reference to such 
characteristics as the number of 
books in the school library, the age 
of the building and its facilities, the 
availability of science laboratories, 
the presence of certain types of 
specialists such as school nurses 
and psychologists, and, at the sec
ondary level, the availability of a 
range of curricular offerings. 
While library books, specialists, and 
curricular offerings are important 
features of schools, we have 
learned from subsequent research 
that other aspects of the schooling 
process make powerful contribu
tions to student learning. 

At the time, however, the re
search caused considerable contro
versy and resulted in a number of 
attempts by researchers to re-ana
lyze the study data, and to replicate 
(or refute) the findings in other 
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studies. 2 While it is unnec~sary to 
go into the details of the scholarly 
debate in this article, it is useful to 
understand how the cnuosms 
raised in the ensuing debate helped 
point to more productive directions 
fot:..subsequent research. 

What Aboat Schoola ie 
lmport&Dt? 
Specifically, two major problems 
were identified in the Coleman Re
port and other similar studies. 3 

First, the types of school factors 
measured in these studies refer pri
marily to the types and levels of re
sources pusmt or availablt in the 
school-human resources (special
ists, teacher ability, experience, 
and training). instructional re
sources (textbooks, library books, 
science equipment, etc.), and finan
cial resources (per pupil expendi
tures). In reality, comparing 
schools on the resources available 
to them is not as meaningful as 
comparing schools on how well 
they organizt and ust their available 
resources-on how well teachers 
and specialists coordinate their 
work together, how well teachers 
and students make use of the time 
available to them for instructional 
activities, and on how well teachers 
motivate their students and rein
force their efforts . 

This is not to suggest that the 
level of resources available to 
schools is unimportant-for it is 
difficult to imagine a good school 
without the necessary resources to 
pay for books and supplies, teacher 
salaries , etc. Further, there is 
growing evidence to indicate that 
the supplies and services purchased 
with compensatory education 
funds have been effective in in
creasing the achievement levels of 
low income students. • 

Second, the Coleman Report and 
other studies made comparisons 
among schools on their avn-age 
achievement level. Overlooked was 
the fact that within a typical school 
there is a wide range of achieve
ment levels. At elementary schools, 
for example, some fourth graders 
might be reading at the sixth grade 
level or above, while other fourth 
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graden read at the first grade lev
el. Additionally, by attempting to 
explain differences among schools 
in their average level of student 
achievement, r~earchers assumed 
that all school r~ources were 
equally available to, and utilized by, 
each of the students in the school. 
Yet we know that within a school, a 
student does not experience the 
"average teacher," but, rather a 
particular set of teachers, who dif
fer from one another in regard to 
teaching styles, competence, and 
effectiveness. Similarly, some stu
dents benefit from contact with 
particular specialists, courses, or li
brary books, while other pupils in 
the same school may never come 
into contact with these resources. 
Also, students are often grouped 
into classes, tracks, or ability 
groups, and thus are exposed to 
varying teacher skills, curriculum 
materials, and social envtron
ments.~ 

Consequently, the combined re
sult of these problems was that 
much of the early research was not 
sufficiently sensitive to important 
things that hap pened to individual 
students within the school. There
fore, the research was only partial
ly effective at identifying and de
scribing things that really mattered 
for improving the instructional ef
fectiveness of schools. Nonetheless, 
these early studies and the debates 
surrounding them were useful in 
sharpening the strategies employed 
in subsequent studies to learn what 
about schools may make a differ
ence. More recent inquiry differs 
from, and jmproves upon, previous 
research in a number of respects. 

First, in addition to comparing 
different schools and their influ
ence on student learning, the dif
ferences among classrooms within 
a school have been studied. 5 By 
making the classroom the unit of 
analysis, researchers were able to 
get closer to the educational envi
ronment actually experienced by a 
student. 

Second, rather than studying rel
atively static charactmstics of educa
tional environments (e.g., the level 
of training and certification of a 
particular teacher), researchers be-

gan to examine much more com
plex and dynamic proussts in 
schools and classrooms (e .g .. what a 
teacher ~ctually does in the class
room over a period of time). So, 
for example, studies were con
ducted which examined how teach
ers organized and managed their 
classrooms, and the wavs in which 
teachers managed and · minimized 
disruptions in their classrooms.1 

Other inquiry focused directly on 
the nature of teacher-student inter
actions and communications, exam
ining the ways in which teachers 
presented information, asked ques-· 
tions, and communicated goals, ex
pectations, and rules to their 
students. 8 And, importantly, inves
tigators began to conceive of time 
as an important school resource, 
and studied how time was used in 
classrooms. 9 For example , re
searchers have learned that some 
teachers may allow 45 minutes of 
classroom time each day to teach 
reading, while others may allocate 
as much as 75 minutes. Further, 
some teachers will be more effi
cient in their use of time, so that 
their students will spend 80 per
cent of the time for reading actual
ly reading. Other teachers, how
ever, are less efficient at managing 
the classroom so that students are 
actually engaged in appropriate 
learning activities only 50-60 per
cent of the time. 

Third, the focus of this recent 
research has increasingly been on 
identifying and describing prac
tices, at both the classroom and the 
school level, which are particularly 
effective at improving the achieve
ment levels of students from poor 
and minority backgrounds . 10 Doing 
so involved identifyi ng teachers or 
schools which, over a period of 
years, consistently produced stu
dents scoring well on achievement 
tests. These teachers or schools 
then were carefully matched with 
other tead:iers or schools also 
serving students from predomi
nantly poor and minority back
grounds, with less success at 
realizing high levels of student 
achievement. Through contrasting 
instructional approaches, learning 
environments, and the behaviors of 
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teach.ers and administrators, it was 
possible to identify those educa
tional practices that contribute to 
instructional effectiveness. 

Re•earcb lD the Schools 
Fourth , as a result of adopting the 
strategie~ described above, re
searchers have come to rely in
creasingly on fi rst-hand observa
tion and concrete descriptions of 
educational practices. They are 
more likely to conduct indepth in
terviews with teachers , principals , 
and students , rather than to rely 
exclusively on survey question
naires typically administered in 
large groups or through the mails. 
A corresponding change was a gen
eral shift to studies with smaller 
samples-studies of fewer schools 
or classrooms, but with the advan
tage of being able to provide richer 
and more thorough descriptions 
and analyses of the complexities of 
daily life in these settings. 

Finally, researchers increasingly 
are coilaborating with practicing 
educators in conducting their re
search. In many studies teachers 
and other practitioners play a sig
nificant role in framing research 
questions, shaping useful research 
designs , and interpreting research 
results. For example, a team of 
teachers, staff developers, and re
searchers in a California school dis
trict jointly planned, designed , and 
conducted a study to identify strat
egies and ... techniques classroom 
teachers could use to cope effec
tively with distractions from in
struction. 1 1 

The Picture Now 
Especially since 1972, when the 
Congress created the National In
stitute of Education, the Education 
Department's principal educational 
research agency, these strategies 
have increasingly characterized 
studies conducted to identify char
acteristics of schools and class
rooms which contribute to instruc
tional effectiveness . By now, 
enough research has been con
ducted, and enough findings have 
been successfully replicated, to per-

mit a synthesis. A number of Effec
tive Schools studies suggest that 
differences in effectiveness among 
schools, defined in terms of stu
dent performance on tests of basic 
skills, can be accounted for by the 
following five factors: 12 

• Strong administrative leader
ship by the school principal, es
pecially in regard to instruc
tional matters; 

• A school climate conducive to 
learning; i.e., a safe and order
ly school free of discipline and 
vandalism problems; 

• School-wide emphasis on basic 
skills instruction, which entails 
agreement among the profes
sional staff that instruction in 
the basic skills is the primary 
goal of the school; 

• Teacher expectations that stu
dents can reach high levels of 
achievement, regardless of pu
pil background; and 

• A system for monitoring and 
assessing pupil performance 
which is tied to instructional 
objectives. 

While this is not an exhaustive 
list of the practices that promote 
school effectiveness, they seem 
quite sensible. They imply that a 
school in which the principal and 
instructional staff agree on what 
they're doing, believe they can do 
it, provide an environment condu
cive to accomplishing the task, and 
monitor their effectiveness and ad
just performance based upon such 
feedback, is likely to be an effective 
one. Confidence in these factors is 
strengthened further by the simi
larities between these school level 
factors and several features of ef
fective practice identified by re
search focusing specifically at the 
classroom level. 13 More specifically , 
research at both the classroom and 
the school level highlight the im
portance of commitment to basic 
skills as instructional goals. This re
search stresses the need for an or
derly, businesslike environment 
which permits teachers and stu
dents to devote their time and 
energy to teaching and learning ac
ademic content. The need for 
mechanisms for systematically and 
frequentl y assessing student per-

formance- in the basic skills, which 
provides feedback to both teachers· 
and pupils regarding their success, 
is identified in both sets of studies. 
And finally, ~e notion that suc
cessful instruCtion is, in part, a 
function of teachers' beliefs that 
such success is possible for them
selves and their students, is sup
ported by both lines of inquiry. 

The Carreat State of 
KDowled.ge 
Of necessity , the preceeding para
graphs have provided only a brief 
outline of the major research find
ings. Any one of the factors de
scribed above is the result of a 
large number of research studies , 
and is simply a shorthand device 
indicating a highly condensed ver
sion of a much larger and more 
detailed story about effective edu
cational practices. In order to pro
vide readers with a more thorough 
understanding of our current 
knowledge base, as well as the areas 
in which additional research contri
butions are needed, subsequent is
sues of Amnican Education will in
clude a series of five articles that 
describe the research in greater de
tail. Each of these articles will sum
marize the current state of knowl
edge for its respective topic, will 
illustrate recently completed or on
going research studies , and will 
spell out in greater detail the impli
cations of research findings for ed
ucational practice. Each of the ani
des is based upon, and illustrative 
of, research projects recently fund
ed by the National Institute of Ed
ucation . 

Based on the findings of re
search on effective schools and ef
fective classrooms, five topics have 
been selected for this series. While 
these topics don't perfectly mirror 
the five factors from the Effective 
Schools research de~ribed above, 
they are consistent with those fac
tors and , by drawing on a some
what broader range of research 
studies, both deepen and extend 
their meaning and application . The 
first article in this series will review 
and summarize recent research on 
classroom management, summariz-
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ing the best of what is known about 
how teachers can most effectively 
manage their classrooms and create 
educational environments most 
conducive to learning. The next ar
ticle will focus explicitly on teacher 
expectations, describing what has 
been learned in this area. It will de
scribe how teachers communicate 
their performance expectations to 
students, as well as discuss how stu
dents form their own expectations 
for how well they can do in school. 
The third article will describe a re
cently completed study of success
ful schools which identifies strate· 
gies principals can use to provide 

1 James S. Coleman et al. , El(IUllity of Edu

ctJtsontJI OpportuniiJ (Washington , D .C.: 
U.S. Government Prtnting Office. 1966). 
1 For examp le . see Frederick ~osteller 
and Daniel P. ~oynihan, eds., On El(IUllitJ 

of EductJtiontJI Opportunaty (New York: Vin
tage Books . 1972). and Christopher Jencks 
et al. , lntl(IUllit]: A RttJSstssmmt of FtJmiiJ 

tJnd Scilooling in AmmctJ (New York: Basic 
Books, 1972). 
l Michael Cohen, " Recent Advances in 
Our Understanding of School Effects Re
search ." invited address presented at An· 
nual Meeting of American Association of 
Colleges of Teacher Education, Chicago, 
lllinois, ~arch I, 1979. 
' For example, see Ph yllis Levenstein et 
al., SumllltJry Riport: LtJStang EfltctJ Afttr 

Puscilool (Washington, D.C.: U.S. Govern
ment Printing Office, 1979); National In
stitute of Education. Tilt EfftctJ of Strtlicts 

on Studtnt Drotlof1111tnt (Washington. D.C. : 
National Institute of Education . 1977). 
l For example, see Rjchard A. Rehberg 
and Evelyn R. Rosenthal. CltJ.JJ and Mmt 1n 

tilt AmmctJn H igil Scilool (New York: Long
man, 1978); james E. Rosenbaum, Making 
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effective instructional leadership . 
A fourth article will describe ongo
ing research on testing, indicating 
what has been learned about the 
use of achievement tests to improve 
instructional effe{;tiveness . Finally, 
the fifth article will describe re
search conducted in an effort to 
translate the findings of classroom 
management studies into an effec
tive staff development program for 
teachers. 

Though much has been learned 
from recent research, our under
standing of what constitutes effec
tive practice, and of what condi
tions are ne{;essary in order for 

NOTES 
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~tJI Rut-nu Banlt Pap~s. 1974. 
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Studmt CM.ractmmcs and Ttaciling (New 
York: Langman. 1981). 
' FoT example, see Carolyn Denham and 
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practices identified as effective to 
work. in particular school settings, 
is incomplete. Additionaly, there is 
still wor-i to be done in identifying . 
the most useful applications of re
search findings for educators. The 
challenge now will be to find the 
most effe{;tive ways of enabling 
schools to take advantage of new 
knowledge. just as the early studies 
of school effe{;tiveness provided 
the groundwork for generating our 
current research findings , so too 
will the existing knowledge base 
provide a helpful point of depar
ture for addressing these addition
al research questions. '*' 

Ann Lieberman, eds. Timt To uarn (Wash
ington, D.C.: National Institute of Educa
tion . 1980 ): and Davi d E. Wiley and 
Annegret Harnischfeger. " Explosion of a 
Myth: Quantity of Schooling and Expo
sure to Instruction, ~ajor Educauonal Ve
hicles." Educational Rtstarcil~ 3:4, 7 - I 2 . 
1974. 
1° For example. see Wilbur Brookover et 
al. , Sciloois CtJn Md~ a Daff~tnct, College 
of Urban Development. Mich igan State 
University, 1977; and George Weber , l n

ntr Cit] Cilildrtn Can Bt Taugilt to Rtad: 

Four SucctJsf u l Scilools. Occasional Papers, 
~o . 18 (Washington . D.C.: Council fo r Ba
sic Education, 197 1 ). 
11 William J . T ikunoff. Beatrice A. Ward 
and Gary A. Griffin . lnuractlvt Rtstarcll 

and Drotlofl"'tnt on T tacilang Study Final Rt· 

port (San Francisco: Far West Laboratory 
for Research and Development. 1979); 
Grant Behnke et al.. "Copmg wnh Class
room Distractions ," Eltm~nttJry Scilool Jo-ur

M i 81: 3, 135-155. 1981. 
11 For example. see Rona ld Edm o nd s . 
"So me Schools Work and ~ore Can ," So

citJI P olicy, ~arch/April 1979; and ~ichael 

Cohen , " Effecuve Schools: What the Re
sea rch Sa ys," Toda]s E ducation i O: ~ . 

46-49. 1980. 
11 J ere Brophy. " Advances in Teacher Ef. 
fectiveness Research ." J ount4l of CltJ.Jsroom 

lnt~action 15: 1-7 , 1979. 
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Effective Schools: 
What Research 
Tells Us 
~· \lichatl Cohrn. team leader, £ffu:tiv~ Schools 
. Team . National Institute of Education . 

'rhe rich knowledge base for improving 
schools now being built through recent school 
effectiveness research covers a wide range of 
areas . We are learning what works for instruc
tional practices. classroom management and or
gamzation . teacher planning and decision mak
ing. teacher and school change. staff development 
practices and school organization and climate. 

This large collection of research findings 
holds great promise for the improvement of the 
nation's schools. If state and local leaders arc 
willi ng to examine the concepts . theories and 
frameworics inherent in the research, and then to 
apply them - carefully tailored to fit state and 
local circumstances - schools wiU surely be on 
the road to becoming more effective. The re
search docs not promise .. overnight cures- ; it only 
offers some grounds for optimism. 

These exciting research findings paint the 
following picture of conditions for more effective 
schooling: 

6 

. .. 

Effective Teaching Practices 

Teac hers using effective instructional 
practices systematically present new informa
tion. provide opportunities for teacher-super· 
vised as well as independent practice by stu· 
de nts. provide frequen t feedback. provide 
periodic review of content already taught and 
make sure that students are woricing at appropri
ate levels of difficulty. While many good teachers 
have employed these practices fo r years. re· 
search findings suggest that many other teachers 
do not. 

Conclusions being drawn from the re· 
search show that, first , these instructional prac
tices need to be carefully structured. sequenced 
and paced in actual classroom use. It is impor· 
tant, especially for slow learners . that this tn· 
struction proceed in rapid. small steps. include 
detailed explanations and allow for frequent prac
tice until high levels of mastery arc achieved and 
sustained. This contrasts with other approaches 
that place more emphasis on discovery or inde
pendent experiential learning. 

Secood. these instructional practices need 
to be accompanied by effective classroom man· 
agement practices. to produce a learning envi
ronment that is business-like, relatively free from 
noise and disruption and that provides for more 
student timi'·On·task. Teachers should establish a 
systematic approach to classroom management by 
clearly telling students what k.ind of behavior they 
expect and explaining the procedures and rou
tines for classroom activities during the first two 

,.·uks of the school year. Again. these classroo m 
management practices are not new : they have 
been employed by good teachers for a long time. 
But research findings reveal that not all teachers 
are such effective classroom managers. For ex
ample. estimates of student time-on-task vary 
from a low of 30 percent in some classrooms to a 
high of 85 or 90 percent in others. a range largely 
attribu table to differences in classroom manage
ment practices . 

Third. providing effective instruction and 
classroom management practices requires teach· 
ers to plan and make interrelated decisions about 
the goals. content . materials and activities of in· 
struction . These .. scripts" arc plans of action to 
maintain an orderly flow in classrooms w1th mmi· 
mum disruptions and management problems. This 
description of how successful teachers plan con
trasts with the techniques offered in preservice 
education. which limit teachers· attention to a 
narrow range of objectives. learner-skill levels and 
learning activities. This suggests a mismatch be· 
tween preservice training and the more complex 
demands of actual classroom instruction. 

Instructional Management 

Student achievement is improved when 
instructional practices and curriculum are well 
aniculated and adequately reflected in every 
classroom in the school. Such coordination is es
pecially important in schools where students are 
puUed out of regular classes for remedial instruc
tion or other special programs. because these 
students often have the most trouble learning 
classroom panicipation rules and are therefore in 
greater jeopardy if they have to move from setting 
to setting. 

School effectiveness is improved when 
there is considerable overlap between the con
tent of instruction and the content of tests used 
to assess student performance . This requires a 
careful match between textbooks. other instruc· 
tiona! materials and the actual items on tests. 
Available evidence. however. indicates that often 
there is as little as 50 percent overlap between 
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instructional materials and test items . As a re
sult. school effectiveness is underestimated . 

Research result s increasingly suggest . 
too. that good instruction management requires 
active participation by the building principal. (See 
Sclrnnls Can Bt lmpro•·td. page 1. ) While vir
tuall}' all principals agree that they should be pri
manly instructional leaders. few report that they 
spend much time at it. Rather. much of their time 
is taken by administrative and other noninstruc
uonal matters . Additionally. available evidence 
suggests that current practices fo~ training. certi
fying and selecting principals. as well as school 
district practices for evaluating and rewarding 
them and supporting them in their work. typi
cally do not offer support and motivation toward 
good instructional leadership. 

Shared Values and Culture 
Effectiveness in schools also depends. 

according to research evidence. on values. norms 
and relationships - in short. the culture that 
characterizes schools. Improving schools entails 
changes in peoples · behavior. attitudes. roles and 
relationships and in the schools ' norms that gov
ern people's behavior and work . The findings 
suggest that effective schools generate a strong 
sense of community, with common goals and high 
expectations for student and statf performance 
and with mechanisms for sustaining common 
motivation. commitment and identification with 
school goals. 

Two work norms among faculty are espe
cially important: coUegiality, or shared work. and 
continuous improvement during teachers ' ca
reers . These norms are instilled in schools through 
continuous analysis. evaluation and experimen
tation with instructional practices by teachers 
working tngtrhu. not in the isolation of individ
ual classrooms. The likely result is the develop
ment of shared values and commitment. 

Norms and interactions among srudents 
are also powerful determinants of school effec
tiveness. Peer groups provide important role 
models and informal rewards for students, and 
often shape and influence individual students' 

beliefs about the importance of school work. as 
well as influence the extent to which students 
commit lime and energy to academic work. Fur
ther, peers are capable. under certain circum
stances. of providing tutoring and other forms of 
help to their classmates. There is growing evi
dence that peer-group norms and interractions in 
schools are. in part, responses to the structure and 
climate of the school and classroom. as these are 
shaped by the behavior and practices of teachers 
and administrators. For example. research find
ings indicate that various school practices for 
grading and evaluating student performance can 
influence academic norms and the frequency With 
which students help each other on academic 
tasks. 

Finally, the symbolic aspects of school life 
appear to be important, largely because they visi
bly reflect the values embedded in the school cul
ture. Therefore . schools that make it a point offi
cially and publicall y to recognize academic 
achievement and stress its importance through the 
appropriate use of symbols. ceremonies and the 
like are likely to encourage students to adopt sim
ilar norms and values. 

External Support 
Limited and mixed evidence sugge~ts that 

school effectiveness can be enhanced by strong 
support from the superintendent. central office 
statf and parents . District support appears impor
tant in terms of leadership and guidance. techni
cal assistance and help. provision of sufficient 
resources and the creation of a stable. supportive 
environment that limits intrusions into the work 
and culture of the school. 

Parents need to be informed of school 
goals and responsibilities, especial ly with regard 
to homework. And they need to be informed of 
ways in which they can most productively help 
their own child in school work and learning 
activities. 

Careful Judgment Needed 
While the findings offer an optimistic view 

of the knowledge base for improv1 ng school ef
fec tiveness~ there are limitations as well as 
strengths in the research . American educatio n is 
often characterized by fads and reform efforts that 
rapidly gain popularity. and almost as rapidly are 
discarded after they fail to live up to the often 
overblown promises that accompany them. In or
der to avoid this all too common experience. a 
balanced view of the research and an apprecia
tion of its potential role are important. The 
strengths of tbe research are considerable . They 
derive essentially from the fact that numbers of 
reasonably carefully designed and conducted 
studies. o n a series of interrelated and important 
topics. have produced findinas that are conver
gent. consistent with the best of conventional 
wisdom and the experience of educators and point 
in similar directions for school improvement. The 
limitations are also important to bear in mind. 
particularly the foUowing: 

• Nearly all of the research has been conducted 
in elementary schools, and only on instruction 
in basic reading and math skills. With the ex
ception of a few studies, the research base on 
effective junior or senior high ~chools is ex
tremely limited . 

• The research on effective teacbina practices 
highlights pedagogical and classroom ma.nace
ment practices as prerequisites to good teach
ing, while not at all addressing the lc'llels of 
tea.c her su bject-m.alleT' ex penisc required . This 
picrure is likely to change, bowever. as we be
come concerned with other subject areas (e.g .. 
science. computer literacy) and higher grade 
levels. 

• Most of the studies drawn upon are correla
tional in narure - they document an associa
tion between certain schooling practices and 
student learning, but do not demonstrate caus
ality. Those experimental studies that do pro
vide evidence for strong causal inferences al-

most always rely on volunteer teachers who are 
generally interested in improving their skills and 
are open to suggestions for change . Strategies 
for improving the skills of less wiUing teachers 
have not yet been clearly identified. 

• Finally, rh~ rts~arch findings do nor. and .. -if/ 
nor. providt a simplt chtck/isr ofwhar a school 
should do in ordn ro btc:omt mort t/ftcrivt . 
Rather. they begin to provide sophisticated 
concepts. frameworks and theories that explain 
how. why and under what circumstances cer
tain educational practices are more effective 
than others. Such frameworks are important 
because schools and classrooms are highly 
complex. dynamic social systems whose fea
tures will influence the implementation and use 
of any instructional or management strategies 
identified as effective . Additionally. because 
particular local circumstances will var y from 
district to district. school to school and class
room to classroom. the successful applications 
of findings wiU depend. in part. on our ability 
to make sensible interpretations of such find
ings - interpretations that highlight relevant 
features of effective practices and of local con
ditions. and that aid in the development of poli
cies and strategies likely to improve local 
practice.* 

Th~ OpiniOnS ~xpr~SS~d in I hiS Uticlt UC I hOst Of 
th< author and do not n<ctssatil)' ron~ctthc posil•on. pollC) 
or tndors~m~nl ofth< NauonallnsliiUI< of Educa110n o r lh< 
U.S . Dcpanm<nl of Educauon. 

John Brademas 
Will Receive 
Conant Award 

John Brademas. president of New York 
University since July 1981. has been selected by 
ECS to receive its James Bryant Conant award 
for achievements that will have a lasting impact 
on American education. Brademas has had a dis
tinguished career as a U.S. Congressman from 
Indiana. He served for 22 years in Washington . 
the last 4 of them as majority whip. His tenure in 
politics was characterized by an active and effec
tive interest in education. He was principal spon
sor or cosponsor of most major legislation en
acted during the last 20 years concerning 
elementary/secondary and postsecondary educa
tion, services for the elderly and handicapped. 
libraries. museums. the arts and humanities. 

His contributions as a Congressman have 
been augmented by service on the boards of the 
Gannett Foundation. the Rockefeller Founda
tion, the American Council for the Arts . the 
American Association for the Advancement of the 
Humanities. the Board of Overseers at Harvard. 
the National Commission on Student Financial 
Assistance , the National Academy of Science's 
Committee on Relationships Be tween Universi
ties and the U.S. Government. the Council on 
Foreign Relations and the liilateral Commission. 

The award. named for the man who con
ceived the idea for ECS. will be presented to 
Brademas at the ECS Annual Meeting in Port
land. Oregon. August 17-20. 1982. He will deliver 
an acceptance address to meeting participants .* 
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TUDIE 
OF 

SCHOOLING 

Learning from Past Efforts to 
Reform the High School 
by Thomas James and David Tyack 

Another wave of studies of the high school appears to 

be upon us. Messrs. James and Tyack tell us that the giving 

of advice to save the schools has a long tradition. Recommendations 

for reform are not empty rhetoric, they maintain. 

P eople who work in high schools have 

never lacked advice about how to 

do their jobs better. Lately, high school 

reform has become a growth industry, 

while qther pans of the educational enter

prise seem to be declining. In the last year 

we have heard of some three dozen stud

ies of secondary education taking place 

across the U.S. Although the number and 

variety of these studies may reveal new 

fragmentation in educational purposes 

and constituencies, the giving of advice to 

THOMAS JAMES is a wrtter ·and editor liv

mg 1n Palo Alto, Calif. DA VID TYACK IS 

Vida Jacks Professor of Educatton and History 

at Stanford 1.-'mversuy, Stanford, Calif. 

save the schools has a long tradition be

hind it. 
We can appreciate the skepticism of 

many seasoned educators about whether a 

new generation of reports will produce 

fundamental change. Writing in the Kap

pan last October, Larry Cuban argued 

convincingly that pauerns of classroom 

instruction have changed little despite the 

plethora of conflicting reiorms that· have 

been advocated over the years. ' It is easy 

to fi nd discern ing analyses that have 

gathered dust on library shelves. utopian 

calls to remake society through better 

education, and efforts at consensus that 

themselves became the targets oi reform 

in the next generation. Does this mean 

that it is time to dismiss recommendations 

for reform as empty rhetoric - mere 

swings of the ideological pendulum while 

the real business of schooling remains un

changed? 
We think not, fo r two reasons. First. 

enormous changes have taken place over 

the past century in the American political 

economy, in the scope and social purpose 

of the high school, in the clientele it has 

served, in its finance and governance. in 

the complexity of its bureaucratic struc

ture, and in its links with the later careers 

oi high school graduates. Second. the 

reportS advocating high school reiorm 

have typically served to interpret fo r :he ~ 

general public and for educators the 



educational implications of such changes 
in the society and in the schoo ls. Think of 
these reports as position papers in the con
tinuing debate over the interactive prin
ciples of liberty, equality, and efficiency 
in a rapidly changing society. Such a per
spective forces the observer to take a step 
back from the particulars of the individual 
reports, their prescriptions and descrip
tions, and to ask questions, the answers to 
which aid in understanding educational 
responses to social change. Who are the 
writers of the reports, and what are their 
interests? What are the political and eco
nomic contexts within which they are 
working? What new conceptions of the 
educational process animate educators? 
What concerns agitate the public? In 
short, what aspirations and anxieties un
derlie the reports? 

To treat reform in this manner goes 
beyond asking what should be done about 
the problem of the high school in any 
particular era. We ask instead why secon
dary education periodically has been con
sidered a problem in the first place and 
what underlying tensions were generating 
policy issues. One feature of reform 
quickly becomes apparent under such 
scrutiny. Certain positions, certain famil
iar diagnoses and prescriptions, ebb and 
tlow like the tides: mental discipline and 
life experience, excellence and equality, 
professional autonomy and popular par
ticipation, to name only a few. Now that 
the tide of reform rises anew, what can we 
learn today from past efforts to change 
secondary schools? 

B efore examining some of the historic 
reform efforts and relating them to 

recurrent policy dilemmas, let us first look 
briefly at how the high school has changed 
since the 19th century. The most striking 
feature of American secondary education, 
the characteristic that most sharply dis
tinguishes it from secondary education in 
many other nations, is its rapid growth in
to a nearly universal institution. From 
1890 to 1978 the total enrollments in 
public and private secondary schools rose 
from 359,949 to 15,654,000. During that 
same span of time the percentage of 14- to 
17-year-olds who were attending ;chool 
grew from 6. 7 to 94.1, and the retention 
rates of schools paralleled this increase. 
Following another trajectory, we find 
that, whereas in 1890 only 3.507o of all 
17-year-olds in the U.S. graduated from 
high school, by 1970 that figure had risen 
to 75.607o of alll7-year-olds. Clearly, high 
school has become a major socializing in
stitution for American adolescents; the 
median years of iormal schooling in
creased from 8.6 to 12.2 for the entire 
U.S. population between 1940 and 1970.: 

Table 1 displays these increases side by 

side. But we must add another dimension 
- money - to understand the full extent 
of educational expansion. Although the 
number of school districts shrank from 
127,531 in 1932 to 17,995 in 1970 and the 
total number of secondary schools re
mained constant at just above 29,000 in
stitutions, the figures on school expen
ditures tell a different story. Between 1920 
,and 1970 the yearly per-capita expendi
tures for public elementary and secondary 
education combined rose from S20 to 
S200 in constant 1970 dollars. The yearly 
expenditures per pupil in average daily at
tendance climbed from S 127 to S955 
(again figured in constant 1970 dollars) 
during the same half-century.l 

Two important reasons, one demo
graphic and one economic, explain this 
dramatic expansion of secondary educa
tion. The post-war baby boom, a genera
tion that has now passed through high 
school, obscures a long-term demographic 
trend that fostered greater high school at
tendance prior to 1940. Between 1840 and 
1940 the number of live births per thou
sand in the population fell from 51.8 to 
19.4, and, after soaring for a few years 
following World War II, the rate con
tinued its decline. By 1970 it was 18.4 per 
thousand. Fewer children per family and a 
wider spacing of their births made it easier 
for parents to support their children for 
more years in school and to defer the chil
dren's earnings. A related economic fac
tor was a rapidly rising gross national 
product (GNP) and an increasing share of 
that wealth devoted to public education. 
More and more communities found it fi. 
nancially possible to create local high 
schools.• 

Fewer children per family and more 
wealth per capita were necessary but not 
sufficient conditions for the popularity of 
the high school. Two other related factors 
provided incentives for high school at-

tendance. One was the gradual disap
pearance of a strong demand in the labor 
market fo r teenagers as full-time em
ployees. The second was that parents, em
ployers, and youths themselves began to 
believe that secondary schooling counted 
in ob taining a good job. Of course, the 
vocational boost given by the high school 
differed invidiously by gender, race, and 
class. For boys from prosperous families, 
the academic course led to college, which 
in turn was becoming increasingly impor
tant as the gateway to prestigious careers. 
Girls, who have made up the majority of 
students in high schools in every epoch on 
record, often entered lower-status but 
respectable white-collar jobs after tak
ing the commercial course. Some work
ing-class youths gained job skills in the 
vocational tracks. So thoroughly had the 
public accepted the notion of vocational 
preparation in high school that, when 
George Gallup included in his 1972 poll 
on attitudes toward education an open
ended question on why respondents want
ed their children to be educated, the top
ranked reply was "to get better jobs" and 
the third-ranked response was "to make 
money."l 

Preparing for work was only one of the 
many functions urged on the expanding 
high school. There was hardly any social 
problem that did not move someone to 
propose adding a new course to the cur
riculum - from venereal disease (try a 
course on sex education) to carnage on the 
highways (install driver education) to the 
poor physical condi tion of draftees (re
quire physical education) to unassimilated 
immigrants (teach respect fo r the Consti
tution and an inspirational version oi 
U.S. history) to alienated or refractory 
workers (create vocational education). 
The high school retlected a popular desire 
to reiorm society without changing its 
basic structure or restricting the freedom 

Table 1. The Growth of the American High School 

14· to 17· 
High School Year-Oids 

Year Enrollments In School 
% 

1890 359.949 6.7 
1900 699,403 11.4 
1910 1,115,398 15.4 
1920 2.500,176 32.3 
1930 4,804,255 51.4 
1940 7,123,009 73.3 
1950 6,453,009 76.8 
1960 9,599,810 86.1 
1970 14,418,301 92.7 
1978 15.654,000 . 94.1 

17-Year-Oids 
Graduating from 

Hl«;~h School 
o/o 

3.5 
6.3 
8.6 

16.3 
28.8 
49.0 
57.4 
63.4 
75.6 

Median Years 
Of Schooling 

In the U.S. 

8.6 
9.3 

10.5 
12.2 

Adaoted from D1gest of Educauon Statlsllcs 1980 (Wast11ngton. D.C.: U.S. Government Pnntmg Of· 
fice. 1980), p. 44; and from Histoncal StatiStiCS of the Umted States: From Coloma/ Times to 1970. 
Part I (Washington. D.C.: U.S. Government Pnntmg Office, 1975), pp. 379, 381. 
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The authors of Cardinal Principles re flected 
John Dewey's interest in using secondary 
education as an instrument for transforming 
the everyday lives of citizens in an industrial 
democracy. They touted "social efficiency." 

.. r---.,.r.=:::::::::::::~'>c~ ": J • 
of action of adults. The way to improve 
the society was to make the young better 
than their parents. And thus the reports of 
the high school reformers became a screen 
on which were projected the hopes and 
fears of successive generations of Ameri
cans. 

T he tradition of high school reform 
began in the U.S. in the late 19th 

century. By the 1890s the schools had a 
new world on their hands. America was 
becoming the most powerful industrial 
nation on earth. Vast corporations were 
gaining power undreamed of only a 
decade or two earlier. As the nerve centers 
o f an increasingly interconnected network 
of institutions of all kinds, the cities were 
drawing millions of recruits from the 
farms and from abroad. Labor was grow
ing restive; increasingly antagonistic to 
new social relationships of production, 
workers in many locales launched violent 
strikes. Massive numbers of immigrants 
arrived and formed virtual colonies in 
most population centers of the North. 
First the Populist crusade and then the 
momentous election of 1896 challenged in 
the political arena the emergent economic 
order. Social philosophers wondered 
whether such institutions as the family 
and the church could continue their tradi
tional function o f socializing the young in 
a social order that was unimaginably more 
complex and specialized than the worlds 
of Benjamin Franklin, Thomas Jefferson, 
or even Horace :vtann. 

The authors of the first major national 
report on the high school, the Committee 
of Ten, wrote in 1893 as if these major 
transformations were largely irrelevant to 
their task. In this respect, they differed 
from most of the other reformers we will 
discuss. For the most part, the members 
of the Committee of Ten were college 
presidents and professors who wanted to 
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bring some order to the hodgepodge of 
the high school curriculum and to im
prove and standardize preparation for 
higher education. The colleges lacked stu
dents, especially well-trained students. 
For their part, high school officials were 
confused and angered by the highly di
verse admissions requirements of the col
leges. The problem, then, was to devise se
quences of courses in different tracks -
classical, Latin/ scientific, modem lan
guages, and English - that would ade
quately train secondary students for col
lege. The subcommittees appointed by the 
Committee of Ten specified what would 
be desirable scholarly content, in order of 
difficulty, within each academic area. The 
job of the subcommittees was simple 
though rigorous: to provide a coherent 
model of excellence in college prepara
tion. The members had no doubts about 
their qualifications, for they were expertS 
in education, which meant the imparting 
of knowledge and the development of in
tellectual powers. 

Charles William Eliot, president of 
Harvard University, was chairman and 
the guiding spirit of the Committee of 
Ten. He looked down on secondary edu
cation as " the gap between the elementary 
schools and the colleges,' ' a chaotic non
system. Public high schools were almost 
entirely an urban phenomenon, which 
meant that the rural three-quarters of the 
student population had little opportunity 
to attend secondary schools . Even the city 
high schools served only a tiny fraction of 
teenagers; in 1890 only 3.501o of all 
17-year-olds graduated. Typically, urban 
high schools were ornate buildings, often 
modeled on Renaissance palaces or fo r
tresses, with mezzotint pictures of the Ap
pian Way or of characters from Sir Walter 
Scott's novels on the walls - reminders 
that the " people's college" was a world 
apart from everyday li fe. 

Eliot worried that there were so few 

high schools and that those in existence 
had unsys tematic curricula. He and his 
colleagues thought that high schools 
should be designed for those few studentS 
of high intellectual ability "whose parentS 
were able to support them" while they at
tended school. He was frankly elitist. out 
he had a democratic conscience. "If a 
patriet were compelled to choose betwe:n 
two alternatives," wrote Eliot shortlv 
before the release of the Committee o.i 
Ten Report, " one, that the less intelligent 
half of his countrymen should be com
pletely illiterate, the other, that half oi the 
select children capable of receiving the 
highest instruction should be cut oif 
from that instruction, which would he 
choose?"6 

Eliot and his fellow scholars wished to 
reach as many of that talented group of f 
students as possible, offer them an up- · 
dated and standardized academic cur- t 
riculum (including such modern subjects ~ 
as science, history , and English) , and ~ 
prepare them as if they planned to attend c 
college. What was good for Harvard and e 
the other elite colleges was good for the It 
country. Eliot a(ld his colleagues saw thr 
high school as an agency for honing intel· ,. 
ligence for the challenging careers eme1 g- _ 
ing in a complex and interdependent soci· 
ety. But they did not foresee that in 
the next generation secondary education ~, 
would begin to become a mass institution · 
with a significantly broadened mission. 

' t 

I 
A generation later, in 1918, another 

group of authorities with quite dif
ferent conceptions of education wrOte a 
position paper on the high school titled 
Cardinal Principles of Secondary Educa- e 
rion. Even in the 1890s, alternate con- ~ 
ceptions of the functions of the American j. 
high school had emerged to challenge the 1'1 
premises of the Committee o f Ten. In ~ 
1895 John Dewey had observed that the ~ 
high school " must, on the one hand, serve 
as a connecting link between the lower 
grades and the college, and it must , upon 
the other . serve not as a steppings tone, 
but as a final stage" for those directly 
entering the life o f the society. - It "as 
with this second group of students that the 
au thors of Cardinal Principles were ch1ei· 
ly concerned, and these reformers •e· 
fleeted Dewey's interest in using secon
dary education as an instrument for trar.s
forming the everyday lives oi citizens in an 
industrial democracy. They were entr:u
siasts for what was often called "social !i· 

. ficiency" (which meant preparing differ· 
em kinds of pupils for di ffe rent kinds oi 
social destinies), but they generally lac:eo f.. 
Dewey' s pro found and sub tle unde~· r. 
standing of the processes that made j e. 

mocracy real both in the classroom and 1n 
the larger society. 



Although both committees had been 
sponsored by the National Education 
Association, the authors of Cardinal Prin
ciples were a group quite unlike thaL 
which wrote the Committee of Ten Re
port. The authors of Cardinal Principles 
were primarily members of the newly 
emerging professional specialties in the 
field of education, which were just then 
finding a place in universities and in feder
al. state. and local school bureaucracies. 
This new committee included three educa
tion professors, a university president who 
had recently been an education professor, 
the U.S. commissioner of education, two 
state high school supervisors, a normal
school principal, a representative from a 
private school, and a YMCA secretary. 

These high school reformers did not 
take the existing academic disciplines as 
the starting point for their position paper 
on the high school curriculum. Indeed, 
they actually omitted academic skills and 
knowledge in an early draft of their prin
ciples, later adding the three R's disguised 
as "command of fundamental process
es." They focused. their attention on the 
other six of the seven key objectives of the 
secondary school: preparing the young for 
health, worthy home membership, voca
tion, citizenship, worthy use of leisure 
time, and ethical character. In their view, 
the high school should become a total 
socializing institution - one that supple
mented, if not replaced, the older func
tions of the family, church. apprentice
ship, and other shaping agencies of socie
ty. 

Cardinal Principles reflected both the 
generalized anxieties of the progressive era 
of the early 20th century and the extra
ordinary hope of a confident profession 
that schooling could ameliorate social ills. 
It was a classic statement of the possibility 
of a new form of social engineering - of 
creating deliberate and positive change 
through education. The report stressed 
"activities," "democracy," and "effi
ciency" and seemed to relegate tradition
al academic subjects and pedagogy to 
the scrap heap. Its authors based their 
blueprint for a reformed high school on 
their analysis of the transformation of 
society, the changing character of an 
enlarged student body, new scientific 
theories of education, and a new social 
role for the school. They pointed to major 
changes in the larger society that dictated 
changes in education: the development of 
the factory system. which subdivided 
labor and eroded the apprentice system; 
the atrophy of traditional socialization of 
children by parents in urban settings, · 
where families no longer lived and worked 
in the same place; and the arrival of 
masses of immigrants unfamiliar with 
American institutions. . 

These reformers called attention to the 

high dropout rate among high school stu
dents and to the increased enrollment of 
students with "widely varying capacities, 
aptitudes, social heredity (by which they 
meant ethnic background], and destinies 
in life." They argued that educational 
science had discredited the older notions 
of "general discipline" (i.e., training the 
faculties of the mind) and had demon
strated the importance of adapting the 
curriculum to individual differences in 
ability. Students must learn, they said, 
those things that they need to know in 
order to become healthy, ethical, worthy 
citizens who know how to behave on the 
job, in the home, and in their leisure ac
tivities. s 

This report put educators at the very 
center of efforts to reform the society, 
and, by a rhetoric of scientific manage
ment and social efficiency, it sought to 
justify the enlarged power to which pro
fessionals aspired. The report was the cur
ricular correlative of a political campaign 
to "take the schools out of politics" that 
marked the dawn of the age of expertise in 
school administration. Those who shaped 
the new "science" of curriculum dis
played a peculiar blend of optimistic faith 
in democracy and serious doubts about 
the academic potential of a large propor
tion of the students. They saw differentia
tion and specificity of training for social 
adjustment as the key to progress. The 
new intelligence tests gave educators con
fidence that they could determine who 
would succeed in academic training and 
who would need a slower pace and a voca
tional emphasis. A bureaucratized school, 
designed and administered by expertS, 
would then fit pupils for their probable 
future destinies. 

In all of this planning, educators 
showed little appreciation of ethnic dif-

ferences, for they were convinced of the 
appropriateness of their middle-class 
"American" values and unconscious of 
the bias in their supposedly universal 
science of education. Their confidence in 
that "science," their optimism about the 
power of education to correct social ills, 
and their search for professional autono
my led them to intervene, with an arro
gance that was typically unwitting, in the 
lives of people different from themselves. 

Even more important, few educators 
were alert to the serious inequities, both in 
the social order and in the secondary 
schools. that made basic reform through 
education an implausible dream. The 
facts of racism, of unequal distribution of 
wealth. of gender bias, of alienating social 
relationships in the new mass-production 
industries - these realities contradicted 
the hopes of educators in the conservative 
1920s that schooling could be a vast en
gine of social progress. It was not until the 
stock market crash of 1929 and the ensu
ing Great Depression that educational 
policy makers began to address the full di
mensions of the problem of achieving a 
just society. Nonetheless, the authors of 
Cardinal Principles and their adherents 
won significant public support for a 
broader view of the high school as an in
stitution for training the young for voca
tions; thus they refashioned an older faith 
in schooling by extending the scope and 
character of secondary education at a 
time when society was obscuring the old
er boundaries of social agreement and 
changing the rules of human association. 

I n the next great wave of reform . dur
ing the Depression, the issue of school

ing seemed inextricably tied to the larger 
question of whether American society 
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In the 1950s, critics wanted rigor, a demanding 
adult world of discipline, and high cognitive 
expectations for the otherwise dull and 
disorderly young of the nation. 

. r '><> \ ::>' • 
would be able to survive in its present 
form. In the current age of economic un
certainty, it is encouraging to recall that 
hard times during the 1930s became an 
opportunity for creativity and courage in 
school reform. Throughout that decade a 
monumental effort took place to redefine 
the role of education in a dislocated socie
ty. This effort involved both the educa
tion profession and such New Deal agen
cies as the National Youth Administration 
(NY A), the Civilian Conservation Corps 
(CCC), and the Works Progress Adminis
tration (WPA). School personnel called 
for better guidance of youths and for a 
host of social services and a more appeal
ing curriculum to meet the needs of the 
new kinds of students then crowding the 
high schools. The CCC developed an edu
cational program in the corpsmen' s 
camps, while the NY A funded work-study 
programs for high school students and 
provided on-the-job training in its youth 
employment program. Above all, educa
tional policy makers began to advocate a 
new ideology: that society owed all youths 
either an education through secondary 
school or guaranteed public service jobs. 
So severe was the impact of the Depres
sion on teenagers that it forced policy 
makers to question the whole operation of 
a market economy. 

Dare the school build a new social 
order? This was the challenge that George 
Counts of Teachers College, Columbia 
University, directed to educators in the 
1930s. His question forced educators to 
consider whether they would continue to 
legitimize a social order that generated 
suffering and inequality or whether they 
would commit themselves to building a 
new socialist order from the ground up. 
Counts professed an old faith - that 
educators could indeed reshape society -
but he advocated a new form of that 
dream in radical language that portrayed 
the age of individualism as dead and a new 
era of collectivism as an alternate 
blueprint for society.9 This w.-s a strong 
potion, when administered in large doses 
to a habitually cautious profession. 

Many educators were entranced for a 

time with Counts's millennial language 
and with the central role he gave to 
teachers in reconstructing society. Such 
views, however, made little headway with 
conservative school boards. Counts and 
his fellow "social-frontier thinkers" did 
succeed in raising new questions for edu
cators to consider, and his radicalism 
made liberal views of governmental re· 
sponsibility for aiding the poor seem 
reasonable and a reinvigorated concern 
for the downtrodden seem an essential 
aim for education. 

The 1930s were a watershed for reform 
in ways that help us interpret our present 
crisis. Hard times forced educators to 
reexamine and reinterpret the historic 
functions of public schools. The reports 
of the Educational Policies Commission 
represent the most famous o f such efforts, 
for they helped to build an ideological 
case that unified the profession and 
helped educators to state their position to 
the public. During the Depression, the 
problems for youths of unemployment, 

. apathy, unrest, and despair became issues 
of intense concern in the increasingly na
tional culture of public life. The American 
Youth Commission sponsored many in
sightful studies of black and white youths, 
the labor market for young workers, 
necessary changes in the educational sys
tem, and national policies to give youths a 
chance to participate in an economic 
system that seemed to have no place for 
them. Innovative :-lew Deal youth pro
grams put millions of young people to 
work, helped them to attend school, and 
generated a sense of public responsibility 
for the correction oi inequalities and the 
alleviation of suffering. 

Schools proved to be quite resilient 
during the Great Depression. Although 
the gross national product was nearly cut 
in half during the early 1930s, schooling 
paused only temporarily in its pattern of 
growth and then proceeded to expand 
noticeably (especially at the secondary 
level) throughout the rest of the decade. 
When t.he private economy was collaps
ing, when familiar beliefs about success 
were being challenged, when government 

•• 

was entering new domains, people re. 
tained an older trust that public educa::on 
was an important kzy to the presef'·c. ::on 
of treasured values and to social stabuy. 
School reform was a way of saying th:!1gs 
that people wanted and needed to r.ear: 
that society was going to survive, :.1at 
people who worked were going to be re. 
warded, that education would agam .!ad 
the way as it had in the past. The .~:gh 
school was as legitimate as ever ir. :he 
minds of educators and the public, eve:1 in 
the hardest of times. 

I n the 1950s, however, it was as if :he 
Committee of Ten had awakened 

from a long sleep to return tO the secon· 
dary school and view with horror what 
had happened since the 1890s. A vanety 
of critics - academics, administrators. 
and an admiral - reviled the lackluster 
and anti-intellectual character of the high 
school in the 1950s. They attacked the low 
standards of academic performance in the 
schools, blaming the influence of progres· 
sive education - life adjustment, chtld· 
centered learning, and the like - for all 
the problems they saw eroding the excel· 
lence of American society. These cri ttcs 
decried a watered-down curriculum. in
competent teachers, neglect for the gifted, 
and a takeover of the schools by people 
who had no business being there, because 
they were not teaching anything. TJe 
diatribe grew more shrill with the deepen· 
ing of the Cold War, as fears oi exte~:Jai 
security in an unstable world bec:1me 
cause for a domestic backlash aga:ns< 
liberal social and economic views. '<o 
longer symbols oi progress, high sc::coi; 
had become instead a portent of nattc naJ 
failure and defeat, according to :::e 
critics. 

The solution , these reformers ~~n· 
tended, was to place much greater ~ :n· 
phasis on science, mathematics, fore:gn 
languages, and the tradi tional liberal a: ts. 
They wanted rigor, a demanding acuit 
world of discipline, and high cognitive !:<· 
pectations for the otherwise dull and -"iS· 
orderly young of the nation. Turning b.:k 
from preparation for life and vocation :o 
the earlier goal of strict mental disciJ:: iine 1 
as the sole outcome of schooling, tr.!se 

~ critics demanded a revamping of ~:Jr· 
ncula, tougher selection and traimn~ vi 
teachers, greater regimentation in · :;e 
classroom, fewer frills and extras beyc :1a ·1 
the basic subjects, and greater attenti0!1 to 
patriotic instruction. to If the pendu.:.:m 1 
was swinging away from Cardinal P· ·ry. 
ciples in the reasoning of these rer"orrr. ~~s. 
it was hurtling even further and fas: :~ 
away from the new social order :.~at 
George Counts and other reformers oi :he 

The launching of Sputnik 1 by the 5o· -
1930s had envisioned. r 



viet Union in 1957 heightened the urgency 
of such traditionalist demands. In the 
public imagination, school performance 
and national prestige became coordinate 
aspects of the same crisis. Someone was 
bound to come up with a reform that 
would blend these concerns to affirm 
rather than to demolish the identity of the 
high school as a public institution. 

Building upon the conservative inclina
tions of the critics while reaffirming the 
broad social purposes of the high school, 
James Bryant Conant completed his re
port on the high school in 1959. " Co
nant's report was probably the last au
thoritative statement about reform oi the 
U.S . high school - the last to elicit a 
strong reaction from the entire education 
profession, the last to defend in tradition
al and reassuring ways the symbolic rela
tionship between the high school and the 
ideals of American society. 

The reform he suggested was authori
tative in part because it reinforced existing 
practice while celebrating the exalted goals 
of the high school. Moderately conserva
tive and influenced deeply by the Cold 
War mentality, Conant attempted to 
maintain the high school program in com
petitive equilibrium, using the institution 
to bring all youths together under one 
roof for common experiences, while at the 
same time sorting them for different 
destinies. Such an institution promised 
opportunity and some degree of social 
mobility, though the promise was illusory 
for all but those whose exceptional per
formance entitled them to greater rewards 
in a social order that would remain un
equal. 

Conant argued that the best strategy 
would be to retain bu t improve the com
prehensive high school as the predomi
nant means o f socializing U.S. adoles
cents. He urged educators to enlarge the 

institution and make it more efficient in 
serving its dual functions - educating the 
many while preparing a smaller number 
fo r postsecondary education. All in all, 
Conant saw the high school as a basically 
sound institution in need of specific im
provements: in counseling, in serving the 
gifted, in providing a high-quality aca
demic education, and so forth. He fol
lowed in the tradition of Eliot (both had 
been chemists and presidents of Harvard 
before turning to educational reform) by 
specifying the standards by which he 
thought a high school could be judged as 
satisfactory·. Conant was effective among 
educators because he insisted that the 
American high school was a unitary con
ception despite differences in schools, 
communities, clienteles, ideologies, and 
practices. He had no doubt that the high 
school was a mainstay of American de
mocracy. 

A fter Conant, reforms came fast and 
furiously from all sides. The 1960s 

and 1970s were a time of massive change 
in the larger society and in education. 
Blacks, Hispanics, women, the handi
capped, and other groups too long ig
nored in educational policy now demand
ed a say in shaping the high school. 
Reformers turned to the courts and to 
legislatures to bring about changes in 
school finance, in ways of classifying 
students , in student discipline and student 
rights, in segregated schooling, in rights 
for linguistic minorities, in entitlements 
for the handicapped, and in a host of 
other matters previously left to the pro
fessionals. Scholars created rigorous new 
academic curricula, while a new genera
tion of progressive reformers called for 
alternative schools, electives, and experi
ence-based curricula. Libertarians and 

radicals attacked schools as unnatural and 
rigid , while average citizens year after year 
told the Gallup pollsters that there was 
not enough discipline in the classroom. As 
more actors with divergent views entered 
the fray of school politics, the older idea 
o f governance by experts seemed to be a 
thing of the past ; everyone, and no one, 
was a leader. 

Under such conditions, those who 
sought to create a comprehensive program 
of reform for the high schools in the 1970s 
faced a Herculean task. A common theme 
of some of these studies was to look 
beyond the high school to the larger socie
ty for the salvation of youths - to break 
down the insular culture of the high 
school and to foster better links with com
munity life and the world of work. The 
problems the reformers addressed were 
largely a result of the success of earlier 
reforms. As educators succeeded in 
attracting an ever-growing proportion of 
teenagers into the high school, they faced 
the task of keeping this heterogeneous 
population orderly and occupied. As in
consistent reforms accumulated side by 
side, programs and curricula grew in
creasingly incoherent. Isolated from work 
and other contacts with adults, young 
people seemed to be forming a hermetic 
youth culture whose features alarmed 
older citizens. This isolation had been ex
acerbated by the continuing addition of 
new social service funct ions to the high 
school over the years, which further cut 
off students from community activities 
and from networks of support and nur
ture outside the institutional environment. 

The Panel o n Youth of the President 's 
Science Advisory Committee despaired in 
1974 of the high school as an agency o i 
socialization and urged that more out-oi
school opportunities be made available to 
youths, such as employment, public ser
vice, and other community activities that 
would bring the young and adults to
gether. Little more than a decade after 
Conant's report, the Panel on Youth con
tradicted him by recommending special
ized, rather than comprehensive, high 
schools and by advocating smaller, rather 
than larger, secondary schools. The panel 
members argued that more young people 
should work, and they sought to motivate 
employers by recommending a lower mini
mum wage and incentives for training 
young workers. The panel also took a 
long-range view o f education by suggest
ing a lifelong education voucher. for use 
through the end of college regardless of a 
student's age. In essence, the panel re
sponded to the achievement o i universal 
education in comprehensive high schools 
by suggesti ng that the result had become a 
burden, ra ther than a triumph. I" 

Although more moderate in its criti
cisms and eclectic in its recommendations. 
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Calls for change in 
both liberal and conser· 
vative periods reflect 
the anxieties and the 
aspirations of the time. 

--., ~,..\~====::::>'~'-· 
a commission sponsored by the Kettering 
Foundation reinforced the panel's critique 
of the comprehensive high school. The 
Kettering commission called compulsory 
attendance laws "the dead hand on the 
high schools" and argued that no one 
should be forced to attend school after 
age 14. Its members outlined alternatives 
to current high school programs, empha
sizing informal sources of learning that 
could break down the rigidity and uni
formity inherent in these programs. This 
mood of disenchantment with the status 
quo was shared by a number of other re
formers in the mid-1970s; their reportS 
also called for youths to spend more time 
in out-of-school learning activities.D 

It now seemed conceivable to policy 
shapers and even to many educators that 
there should be less schooling, rather than 
more, and intermittent, rather than con
tinuous, instruction. But the alternative 
structures of socialization for which the 
reformers called did not materialize, save 
in a few government programs such as the 
Job Corps, which served only a small por
tion of the youths who needed work or 
training. In the meantime, parents and 
students continued to see the high school, 
with all of its faults, as the chief place to 
spend the years of adolescence. 

David Cohen and Barbara Neufeld ar
gued recently that the problems of 

the high school today "are in good 
measure the result of past successes.'' Our 
interpretation of the reform tradition cor
roborates this view. Surely the school is 
one of the few U.S. institutions that is 
genuinely committed to increasing social 
equality. And, to a limited extent, the 
school has ach:!ved this goal - admirably 
in recent years in comparison with earlier 
eras - but this victory has set up the con-

ditions of its own defeat. Past a certain 
point, equalizing tendencies in education 
run counter to the ethos of competitive in
equality that shapes a hierarchical society 
such as ours. As Cohen and Neufeld point 
out, when schools press for greater equali
ty at a time when many citizens feel that 
they are losing private advantages, one 
result can be a decline in public support, 
for "equality is at once an achievement to 
be celebrated and a degradation to be 
avoided." l4 

Consider the phases in the proposals 
fo r reform that we have examined. In con
servative times- in the 1890s, the 1950s, 
and the 1980s, for example - the key
notes of "reform" have typically been a 
focus on the talented (often justified by 
outdoing the Russians or outperforming 
the Japanese), calls for greater emphasis 
on the basics and greater stress on aca
demics in general, and concern about in
coherence in the curriculum and a lack of 
discipline. The editorials and articles on 
public education in popular magazines of 
the 1950s might be reprinted today with
out any substantial change and be fash
ionable once again. By contrast, in more 
liberal eras - the progressive decades, 
the 1930s, the 1960s, or the early 1970s 
- attention shifted to the "disadvan
taged" and to broadening the functions of 
schooling. In times of liberal reform, peo
ple worry less about consistency and more 
about overcoming past rigidity. Calls for 
change in both kinds of periods reflect the 
anxieties and the aspirations of the time 
and an image of a preferred future. Seen 
in the long perspective of history, reform
ers seem to wear blinders, to see only part 
of what constitutes a healthy education 
system - a system in which the persisting 
reality is that such values as equity, ex
cellence, and liberty are always in tension. 

While changes in the rhetoric of re
formers' reports swirl over their heads, 
teachers in classrooms have probably gone 
about their business in fairly similar ways, 
changing only slowly over time, as Cuban 
has said. They may see the immediate edu
cational situation in more balanced ways 
than do reformers. It may be well that 
many proposed changes are slow to gain 
admission to the classroom. But this does 
not mean that reports suggesting reform 
serve no function. Nor does this mean 
that it is useless to reexamine the high 
school today. 

Reform commissions on secondary 
education serve an important function 
that goes well beyond changing everyday 
practice in the schools. At best, they make 
broad social changes intelligible by focus
ing on policy in one institution: the high 
school. Although the impulse to solve ma
jor social problems through the secondary 
school may be naive, desirable social con
sequences may nonetheless flow from it. 

In this society the school is a familiar 
and omnipresent institution. By thinking 
about what consequences today's :rans. 
fo rmations in society have for educa tion, 
Americans can think concretely .?.bout i 
how to shape the future of their chlidren. 
Even if problems cannot be solved 
through the public high school aione, 
Americans can avoid fatalism and a 
retreat to education in the private sector 
by considering how they want the :1ext 
generation to grow up. The most memo- i 
rable high school reports have be:n , 
directed to issues that affect public assent ~ 
and the morale of educators, key in· ~ 
gredients fo r a strong social contract to ! 
sustain the life of the institution. J 
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uon. '" Daedalus. Summer 1981. pp. 69-"0. 
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SECTION 6 

Hegatrends 

1. The Restructuring of America-High Tech/ High To uch John Naisbitt 

2. Search for Tomorrow 
John Love 

3. Conspiracy for a New World 
John Naisbitt 



The Restruc · o 
of America

High Tech/High Touch 
"We live in turbulent times. We live in an interesting time. In times of turbulence, people look for 
things to hold onto. Some people hang onto the past. and that is why we have waves of nostalgia. 

reYivaJs of old movies and musicals, and so on. Others look for strucrure and that is why so many 
people are joining cults these days. They are buffeted about by change and want to cling to 

something." -John Naisbitt, of The Naisbitt Group. 

Reprinted with permission from 
Spring 198 1 Conceprs. copyrighted 

!981 Wang Laboracones. Inc. 
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The following anic/e was cuiapred from 
a speech given by John Naisbirr. senior 
vice prtsidenr of Yank.elovich. Skelly & 
Whiu. ar rhe !nremarionai Conference of 
Wang Users. in November. /980. 

W
e are an incredibly event-oriented 
society, and helped by our friends 
in me media. we just seem to go 

from event to event. not noticing me 
process going on underneath. I want us 
now co notice mat process. I want us co 
notice me context-the changing context
in which we are operating today. 

Despite the cnrn:t!its o( some of us who 
live in Washington or New York, things 
don't start there. Thi.ngs that restruc
ture the society start out in the society, 
not in the largest metropolises in the 
country. 

A Bottom-Up Society 
A constant theme today is productivity. 

The old way of looking at productivicy is 
in terms of me output per penon per hour. 
I believe productivity must be held and 
viewed in a much larger context. We must 
see it in me context of the gre:lt structural 
shifts mat are taking place in our society, 
me profound trend coward decenttaliza
tion. me new entrepreneurial revolution in 
mis society, me reality of this new .. infor
mation sociecy. ·• 

In analyzing societal trends in me 
United States. my finn's work is based on 
a profound conviction mat this is a boctom
up society. Despite the conceits of some of 
us who live in Washington or New York. 
mings don . t Start mere. Things mat 
restructure me society start out in me soci
ety. not in me largest metropolises in me 
countrV. In our work over the last dec:lde 
or so. ~e discovered that there :1re just five 
bellwether states in the American society. 
that is five states where most of the social 
invention takes place. 

Basic Restructuring5 of Society 
The premier bellwether state of the 

United States is California. Florida is sec· 
end and we also have Washington and Col
orado in the West. md Connecticut in the 
8lst. We watch these tive states dosely, 
but do not ignore the other ~5. paying spe
cial :mention to what is going on locally, 
because that is what is going on in this 
country. 

I mentioned productivity. In connection 
with productivity. we must look lt these 
larger rescrucrunngs. We must hold pro
ductivity in J much larger context. So I Jm 

going to describe five basic restructurings 
that are occumng in our society. 

ONE: lndustriaJ-lnformation Society 
The first is me restructuring from an 

industrial society to an infonnation-based 
society. Inherent here are changes mat are 
surely as profound as those encountered 
when we moved from an agricultural soci
ety to an industrial society. The most dra· 
marie way to look at how quickly mis has 
occurred is to look at our changing jobs 
and the changing character of our jobs. 

In 1900, 35 percent of the work force 
was involved in industrial occupations. 
This situation crested in 1950 when 65 per· 
cent of the work force toiled in indusmal 
occupations. But since 1950. that 
65 percent has dropped to 27 percent-
a dramatic change. In the meantime. 
infonnation-knowledge occupations. 
which claimed about 17 percent in 1950. 
now hold 58 percent. and the tigure is still 
climbing. Included here are all or us who 
create. process md distribute infonnation. 
Narura!ly everyone in publishing and the 
media qualifies. But so. too, does every
one in banking, the stock market. insur
ance companies. and so on. It is important 
to realize that those of us who are int'onna
tion workers help shape our society. 

The Changing Labor Force 
Essentially. a brief labor history of the 

United States is " f:ltltler-laborer-d erk." 
In 1800, when 95 percent of all workers 
were farmers. the social arrangements and 
social instrumentalities of the sociery 
rer1ected agricultural actitudes. Those atti
tudes fell out of rune as we bec:une a mass 
industrial society md the laborer domi
nated the worlc force. Two years ago. the 
number one occupation in the United 
States bec:une "clerk." md industrial· 
based social instrumentalities md JJTange· 
ments :1re now out of rune. 

Most notice:1ble here is the status of 
labor unions. In 1950. at the hei 2ht of the 
mass industrial society. 32 perce-nt of the 
work force in this country was unionized. 
That figure has been sliding downward 
ever since: last ye::u-. it was 19 percent :md 
still falling. :-.lational polincal parties Jlso 
h:ld their heyday during rhe mass industrial 
society. Today. they exist tn name Jnd 
theory only. 

..\ Shift in Resources 
We have m important shift here in 

srrategic resources. In a mass indusmal 
society, the srrategic resource is c:1pital. 
The strategic resources in an infonnation 
society are knowledge. data. experience 
and infonnation. 

Access to the economic system is much 
easier when the strategic resource is infor
mation rather than capital. md what you 
would expect to happen is happening. 
There is an explosion of entrepreneurial 
activicy in me United States to cre:1te small 
infonnation-based firms. Much of this 
activicy is going on in the computer/ word 
processing industry. 

We have a shift also in time orientation. 
In an agricultural society. the time orien
tation is to the past. We knew from me past 
how to plant. how to harvest. how to store. 
In an industrial sociery. the time orienta
tion is the present. It is now- "Gc::t it done. 
ad hoc. Get it out ... In an infonnation soci
erv the time orientation is towards the 
furure. That is one of the re:lSOns we :1re so 
interested in the future. and we must learn 
from it in precisely me ways we have 
learned from me past. 

The Recession That ~ever Came 
When you have such a basic restruc

turing of a society. the old tr:lditionai 
groupings of goods and services don' t 
worlc anymore. That is why for three and a 
half years. seemingly every other Ylon~y 
morning. economists predicted l reces
sion . We never got it. because their work is 
rooted in the old indices. And we did not 
have a recession in 1980. What we had was 
a new phenomenon- pans of our country 
in prosperity md parts of our country in 
depression. The economists put the rwo 
pieces together md said. " This is a 
recession: · 

We need new concepts and new ~ta if 
we Jre to understand what is going on 
to~y. let alone understand what might go 
on tomorrow . 

TWO: Centraiized-Ot!centralized 
Society 

The second restructuring oi .l.merica is 
from a centralized society to J decentral
ized society. The two gre:lt ce:uralizing 
eveniS in our history were rhe Great 
Depression and World War II. .-l..norher 
contnbuting fa~:tor was the poweriul cen
tral izmg impact or industrializatwn. We 
Jre now rec:!ding from these tnrluences as 
we det:enrralize .llld as we diverstiy. 
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The people of this coumry have done 

an extraordinary mmg- we have given 
up the myth of the melting poL And. this 

is good. If you mmk about it. because our 
great ethnic dive~ity accounts for our great 

creativity and our great scrength. For dec
ades. we had been teaching in fourth and 
fi fth grade civics that we were a great melt
ing pot. We all went into some sort of giant 
Waring Blender ana came out homogenized 
Americans. In 1969 or so . we started to 
say that is not so. and we began to celebrate 
ethnic divrnity. The phenomenon of me 

seventies was jurisdictional dive~ity or 
geographical dive~ity. What we saw as 
almost chauvinistic regionalism is a part 
of that. and it continues today. 

I see national network teJevision-ABC, 
CBS and NBC- as tbe Life, Look and 
Post of the eighties. 

~adonal Urban Pl>licies Disappe2r 
We don· t have. for example. a national 

urban policy because me old top-down 
master plan is completely out of rune with 

me times. It IS an inappropriate question. 
for example. to ask. ··Are we going to 
save our cities? .. We are going to save 

.,· 

some o f our cities. We are not going to 
save orne~. We are going to save some 

parts or cities and not other pam. and it is 
all going to be a product of local iniuauve. 
not a nauonal mandate. 

The political process provides another 
example or the move to localiurion. We 
are participating in me political process in 

this country at more and more a local 
level. While vote totals for nauonal office 

are going down. me totals for local consid
eration. local initiatives and local refer· 

enda are going up-co as high as 75 
percent turnout. and in some cases bump
ing up against 80 percent. 

What is happening in America is that 
the general purpose. "'umbrella .. instru

mentalities are folding everywhere. And a 
new analog of this was signalled when the 

great general purpose magazines. Life. 
Look and me Sarurday Evening Post 
folded nine yC!ll"S ago. The year they 
ceased publicauon. we saw the cre:10on of 

300 special interest magazines. almost all 

or" which are still bemg puolished. Then 
we created more. and we now have 5.000 
spec1al interest magazmes and no general 
purpose magazines. That is the analog. 

l see national nerwork telev1s1on- .ABC. 
CBS and ~BC -as the Life. Look and Pose 
or the eighties as the ir lUdiences are drawn 
away by me new opuons m this incre:JS

ingiy multiple-opnon society. The tremen· 
dous arrav of cable television is he!oinsz to 
promote Chis long downwaid slide or the 

national nerw.orks. Cable is me Jnalog of 
me special interest magazines. There are 

all new nerworks . me Spanish language 
nerwork. me older people ·s nerwork. me 

black nerworks. me American nerwork. 
the ail-sportS network. me all-news nee
work. There are rwo children ·s networks. 
not to mention the gavel-co-gavel coverage 
of the House of Representatives. y( y own 

guess is mac by the end of the eighties. 
ABC. CBS and ~BC will have half the 
impact they have today. 

The old ~ew York-to-Chicago economic 
financi.aj corridor is being n!placed by a 
new Los Angeles-Houston corridor. 

TiiREE: ~onh-South 
The third basic restructuring is from 

~orth co South. We: have re::td .:ndless arti· 
des about the Sun Belt ve~us the Frost 
Belt. But. l still don "t think what is gomg 
on has been suffic iently underscored. The 
last census revealed that for the ri~t time 
in our htstory. there :1re more people living 

in the South man are living 1n the ~orth . 

Dunng the seventies . a srunmng 86 per
cent of the growth in this -:ouncry occurred 
in the South. Jnd such a City symbol or" 

nortnem industnalism as Chicago lose 
20 perc:nt of its popu1auon. Pittsburgh 
lost 21 percent of its populanon. Jnd wuh 
the demdusmaliz:ltlon gomg 0n as we 

move co an informanon society. chat sh1ft 
from ~orth co South IS irreve~1ble in our 
lifenmes. 

The old ~.:w York-co-Chtcago ~o
nomlc ti nancial comdor IS b.:mg replaced 
by a new L0s Angeles-Houston comdor. 
and among those cmes that :1re the real 
growth cities Jnd cmes of great opportu

mty. most :1re in the South . \ty own list of 
the 10 Jre: three m Texas - Houston. San 
.-l.. momo and .-l..usun: cwo 1n A.nzona
Phoemx md Tucson: cwo tn C..!l iiom1a 

San Jose: Jnd Lus . ..l.ngeks . .lOU then 
\ t iamt. Denver Jnd Sale Like City. 
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FOUR: World Economic 
Interdependen~ 
~ow, I want to enlarge on the fourth 

restructuring of America- the growing 
economic interdependence in the world. 
Recendy it has been said. "There are no 
passengers on spaceship Earth. We are ail 
crew ... and I think we are ail more and 
more gettmg a sense of that. Arthur Oarlce
said the two great inventions that really 
moved the United States economically 
were the telegraph and railroads. Similarly 
the two great inventions that are making us 
a global village today are the jet airplane 
and the communications satellite. We are, 
for the first time. a truly world economy 
because of instantaneously shared 
infonnation. 

As a result. this globe is in the process 
today of re-sorting who's going to make 
what. We are involved in a redistribution 
of labor and production, and as part of that 
process, ail developed countries are dein
dustrializing. The United States and the 
I"'':St of the developed countries of this 
world are on their way to losing the steel 
industry, automobile !ndustry, railroad 
equipment industry. machinery industry, 
textile industry. apparel industry, shoe 
industry, and the appliance industry. The 
Third World is taking up these o ld tasks. 

Since 1960. the United States' share of 
the export pie has dropped from 18 percent 
to 12 percent. That is dramatic change. 
Meanwhile. the United Kingdom man
aged. in a couple of generations. to trans
fonn herself from the world's wealthiest 
society to a relatively poor member of the 
Common Marlcet. And Japan this year 
became the number one automaker in the 
world. displacing. in the process. the 
United States as the world's leading indus
trial power. 

Exciting Tune on Eanh 
In Japan it takes 11 hours to make a car. 

It cakes 31 hours in America. And in the 
new lama plant with its robots. Japan is 
makimz cars in nine hours. It is in this 
enviro~ment that we must view the Chry
sler bailout. The direction of the bailout. is 
in the direction of turning the automobile 
industry into an employment program. the 
way Britain turned its automobile and steel 
industries inro employment programs. 

It has been part of the conceit of the 
automobile industries that they never 

diversified. They thought they would go 
on together. and now even Henry Ford is 
getting out while the getting is good. :--lot 
many automobile companies are going 
to survive. Through mergers . joint ventures 
and cooperative agreements. we are going 
to create transnational automobile com
panies. and the process is well under way. 
This will be the first industry to globalize. 
and will then be a model for other indus
tries. The 30 automobile companies that 
are now operating on an international scale 
will. by the end of the 1980's. be reduced 
to as few as seven or eight companies. 
or alliances of companies. 

Yesterday is over. We have two econo
mies in America today. one falling and one 
rising. We have a group of sunset indus
tries and a group of sunrise industries. and 
we must get on with the new tasks as the 
Third World takes over the old tasks . It can 
be an exciting time. however .. -\ global 
economy will tend to assert our differences, 
to assert our distinctiveness. I would look 
for a renaissance in cultural assertiveness 
oi languages and so on. 

. -·~ 
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FIVE: High Tech/High Touch 
Llsdy. we are moving in the dual direc· 

cion of what I call High Tech/High Touch. 
What I mean by that is that the introduc· 
cion of any high technology into a society. 
particulariy this society. must be accompa
nied by a compensatory human response
a balancing- or the technology will be 
rejected. 

For ins•ance. introduction of te levision 
in the Unued States was accompanied by a 
group therapy movement that led to the 
personal growth movement. which led to 
the human potential movement. which is 
today extraordinarily widespread in 
America. These two things. television and 
the human potential movement. were 
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developed almost in lock step. and much 
of both of them '" the bellwether state of 
C:Uifomra. 

A very poignant example of High T~h/ 
High Touch 1s the high technology of life
sustaining equipment In hospnals . This led 
to an interest in the qualiry of de:~th and 
to the hospices movement. The high tech
nology of heart tr.mSplanrs and brain 
scanners led to a new interest in the family 
doctor neighborhood clinics. The birth 
control pill is a terrific example of High 
Tech/High Touch. '4'here the high technol
ogy of pharmacology and chemistry created 
the pill. which then led to a revolution in 
lifestyle. Notice that it moved from 
either/or to multiple option. 

-

Pe{)ple don' t go to the movie just to go to 
the movie. They go to the movie to laugh 
or cry with 200 other people. 

One example of a technologrcaJ 
advancement that was not iollowed by a 
compensatory human response is the home 
video movement. Arthur D. Little. a 
i'esearch finn. in 1975 issued a report that 
summed up by saying because of wtde
screen home television ''There wt!l be no 
movie theaters in the United States by the 

ye~ i98o:· The next ye~ the attendance 
Jt movie the:lters broke all records. The 
succeeding ye~. 11 happened ag:un. It IS 

bec:1use of High Tech/High Touch. People 
don · t go to the movie JUSt to go to the 
movie. They go to the mov1e to laugn 0r 
.:ry with 200 mher people. It is an event. 
So. because people commued to ;mend 
movies. the high technology of home 
video did not draw the necessary human 
response and did not put the movte theaters 
out of business as predicted. People go to 
restaurants and shopping malls partly for 
the same reason. 

A simiiar problem occurred with the 
evolution of Electronic Funds Tr.lllsfer 
Systems (EFTS) used by banks. The 
bankers decided to implement electronic 
banking systems. and. while some people 
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wanted to do their banking using this new 
technology. many more still wanted to see 
a teller- a human being. Ylany even prefer 
to see me same teller every time. Because 
me human response was not favorable in 
this case. lots of people are losing money 
on EFTS. 

'Newill not have electronic cottages. 
Very few people are going to be willing 
to stay at home and tap out messages to 
the office. People want to go to the 
office, to be with people. And, the more 
technology we have, the more they are 
going to want to be with people. 

Computer as Liberator 
The more we insert technology into me 

society, me more people will want to be 
with people. We will not have electronic 
coaages. Very few people are going co be 
willing to stay at home and tap out mes· 
sages co me office. People want to go co 
me office. to be with people. And. me 
more technology we have. me more they 
are going to want to be with people. For a 
while I thought there might be some sort of 
rebellion against the computer. But now I 

see the computer as liberator. and I th ink 
we are just beginning to understand how 

' liberating the computer is in a High Tech/ 
Hil!h Touch sense. 

For example. if you have <10.000 
employees. you probably created those 
employees pretty much me same for gener
ations. That is how you keep crack of 
them. Wim.the computer co keep crack. 
you can treat each of those employees dif
ferently. You can have a different. unique 
contract for each of me 40.000 employees. 
We are moving very much in me direction 
of having a different and individual con
tract with each of our employees. whether 
we have 2000, 4000 or 400,000. 

Opponunity /Uncertainty 
Several hundred year.; ago. we created 

me hierarchical managerial pyr:iillid 
because we needed to keep track of things. 
With the computer, we don't need that pyr
amid anymore. Those institutions mac sur
vive are going to reconstitute themselves 
in smaller and smaller entrepreneurial 
units, horizontal organizations with thou
sands of profit centers. And we can do that 

Joan Naisbin is chairman of The Naisbirt 
Group, a finn that analyzes societal trends 
in the United States. and is the publisher 
of The Trrmd Repon- a research project 
sponsored by 50 major corporations in the 
U.S. Before forming The Naisbitt Group. 
Nasibitt was Senior Vtce President of 
Yankelovich. Skelly & White. Naisbitt has 
also heid the position of Chairman of the 
Board of the Center for Policy Process in 
Washington, D. C. He has also served on 
me White House Stan as special assistant 
co President Lyndon Johnson. and has held 
various positions at IBM Corporation and 
Eastman Kodak Company. He has written 
several books. The latest. The RestrUCtUT" 
ing of America will be published next year. 

because we now have me compute: to 
keep crack of these diverse centers. 

• 

This is a signal of a very basic changr 
this society. We are going to start to exy 
ence a shift to what Anthony Smith calls 
"sovereignty over text." Sovereignty over 
text has been in the hands of authors and 
editors and producers forever. They 
decided how co package this and chat. and 
then we picked one of the packages mat 
mev arran2ed. As more and more of us 
ex?erienc; calling up only me specific 
information we want. as more and more of 
us collectively experience this shift in sov
ereignty over text. over a period of time. 
me more the computer as liberator is going 
to have a profound effect on us all. 

Man creates tools. and men those tools 
shape man. and I think none does chis so 
profoundly as the computer. 

I would say. me coming decade will be a 
time of great excitement and great adven· 
rure. It is the time of the parentheses. It is 
me time berween eras. and that is always 
me time of great opportunity. It is aiso a 
time of great uncertainty. and we must 
make uncertainty our friend. Among other 
thinii:S it is one of the few Certainties we 
re:llly have. 0 

For funher information contact: 

The Naisbitt Group 
1225 19th Street. N. W. 
Suite 300 
Washington, D. C. 20036 

202!833-3822 



Will John leave the Org--anization to become an entrepre
neur? Will Sarah have her operation by 9 and be out by 

--5? Will Ralph harvest his Jerusalem artichokes in time 
to corner the new-fuel market? For these and other 
developments stay hmed to The Trend Report. 

place where we U be spendir.g 
the rest oi our !ives. so there's 
a narural human c-.lriosity 
about what kind of fur..!I'e it 
will be. From the pro· 
nouncements of the Deiphic 
Oracle to the syndicated 
horoscopes of Je:me Dixon. 
people have found ingenious 
ways of maki:lg a buck -or a 
~-out oi that curiosity. 

The corporate forecascers oi the E:gnries. 
who do the forrune-celling for the F~ 
500. are a new breed of soothsayers. 
Though their predictions can shock and 
surprise. they're not the sruif of banner 
headlines in supermarket tabloids. In :act. 
corporate future-watchers aren't interested 
in crystal-ball preilictions of any kind
whet.lter tt be the Wldth oi ne:cr :;ear's ae:s. 
the rise and fall of the Dow Jones or the SJ.Ze 

oi the prime rate. 
Instead. they're engaged in a risky. high

stakes entei"prise that replaces show biz and 
mysticism with research and analysis. C s
ing computers and data IJases instead of 
ouija boards and tea leaves. they crack the 
broad movements oi social change. !ooking 
for the Zeitgeist. 
·~obody knows what weird ·.'arieries of 

narural disasters. happy coincidences. love 
aifairs. ax murders or 5nancial sile:-.ar.igans 
wi.Il occur becween now and dinne~e. • 
one forecaster admits. "Hell. I can't e,·en 
beat the point spread on Sunday's football 
game. But we can look very closely at 

j ohn f..J,n· t.' f1 .' T'f'C[ltt'nt n mtnh11t11r 'o tiu~· {XIi!l '' 

Hr !a....;t trnur '"'us u lf -<"cu·nnry ""'~'" ·-41 1n·mf. 
,,frmtrw. 

what's happening in the SOClecy r.oday and 
make fairly accurate guesses ·about che 
quality of !.ife in the next decade.· 

Corporate forecasters try to answer the 
Big Questions: How wi.Il insotuoons-fa.-ni· 
lies. governments. corporations-change 
over the next few fiscal years? How ~j} 
people use their leisure wne and disposable 
income? What does the rise oi inner· 
directed values mean ior productivicy? 
Which businesses will fail in the Eighties 
and ;.fineries. and which will boom? Beyond 
that. they cry co discover the new questions 
we don't yet !<now e:~ough to ask. 

The Furures Group. a research organjza
::ion based in Glastonbury. w nnecricut. is 
one !eader in the forecasting f.eld. proV1ding 
a series oi C'J&Omized policy·an.alysi:; serv
ices to rna)or companies. Its consumer PROS
?ECTS srudies. for example. descr!be the 
specific iucures oi 100 diiierenc soc:oeco
norruc trends. and its FtTL"RSCA.'I is a sulr 
scrrprion~rvice inte:a.crive computer sys
tem chat g]ves clients access to "policy·anaiy· 
sis models: The Futures Group says that it 
"descn'bes poss1ble futures and the oppomm· 
ices and threats they may present.· adding, 
-w~·re noc tn the busmess oi random speo.:u· 
!anon. We pro,1de foresight to impro,·e dea· 
ston·making til the present: 

SRI International. the mammoth non
prone research organization based in ~lenlo 
Park. Caliiorr.ia. conduces scores of futures 
studies for busmesses and governments 
around ::he world. The iargest 5RI futures
research program is V ALS. the Values and 
Lifesryies Program .. .l.n ongoing study of 
changing American values and lifestyles. 
VALS is sponsored by over 70 .. ~merican 
corporaoons. For a 59.000 annual fee. the 
VALS ;>rogram pro~1des clients 'Ailth "data. 

Reprinted wi~~ permission from ~ove~ber 1980 ~~A ~~ASSADOR, 

copyrighted 1980 T=ans World Airlines, Inc. 
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John Naisbitt 

"E videntiy, societies 
are like individuals: 

we can juggle only so 
many problems at any 
one time. We measure 
the changing 'share of 

the market' of competing 
societal concerns. " 

~/ Edito-;.Ia] 

t:t: y egetahle. 
~~~de _9ur Fuel 

insight and techniques 
required fo r members 
co proiicabl y appl y 
values and lifestyles Ill

formation in marketing. 
planning, product 
d esign and other 
business activities." 
That translates into 
highly detailed iniorma
oon about how Ameri
cans are changing in
side. and how chose 
changes will affect their 
behavior IJUJside-at the 
workplace. in their 
leisure hours and in the 
marketplace as con
S\mlers. 

These and o ther 
trend-spocring research 
~oups rely on time
honored mer.hods of ob
taining iniormation and 
statistics: public-opinion 
surveys. polls. in-home 
interviews. questioning 
select d emographic 
groups over the phone 
or through the maiL But 
some e.'C'pert:S are now 
beginning to question 
the awlicability of these 
scmdard methods in an 
era of rapid social and 
technological change. 

:vlorns Janowitz. 
Distinguished Proiessor 
of Sociology at the 
University of Chicago. 
argues that tra

dirional survey tecluuques are becoming 
awkward or inaccurate and t.'l.at alter
natives to polling ought to be explored. In 
an article in the ]OUTNJJ oj Cammunicarmr. 
Janowitz cited the steady growth of both 
polling costs and the nonresponse :ate-che 
"increased suspicion oi householders· who 
are already besieged •Nich salespeople. con 
artists and collection-agency heavies. y(any 
people. Janowitz wrote. feei that e.'ldless 
questions from a stranger are an invasion of 
privacy. In addition. ·a growing mteilecrual 
criticism of the mechanical survey research 
strategy is that it does not adequately chart 
the dynamics of e.:tplosive social 
movements that fashion contemporary 
society.' 

One forecaster has spent a decade devei
oping an alternative method of finding out 

what kind of future we U be living in. John 
Na!Sbitt. a senior vice-president oi Yanke!o
vich. Skelly and White. and publisher of 
The Trend Reporr. tr.icks social change by 
saving old ne.,.,-spaper dippmgs. 

That may seem an unusual way co find 
out where civilization is going, but ~aisbitt 
clips arocles 'vith such monumental preo
sion that he may be .-\merica"s most trusted 

forecaster. Since 1970. his Trrnd Rc-parr 
staif has clipped. coded. filed and e,·aluated 
over a million-and-a-half local new-s 1terns. 
TJr.e Tmui Rrpqrt. as a result. draws 1ts con
clusions from one oi the world's nchest data 
bases. 

Na!Sbitt's unique research methodology 
- it"s cailed ·content analystS· -relies almost 
exclusively on monitonng local events and 
behaV1or. "'The basic premise of the re
search: reads the introduction co the latest 
TT1!71d Repart. "is that the best source of con
tinuing iniormation on what actions people 
are taklng in their communities is the dally 
new-spaper. What is reported each day as 
·events· becomes a continuing scream of in
formation on the shifting priorities. values. 
expectations and demands of the communi
ty. As we become inc:-easingly preoccup1ed 
w1th one aspect of our lives. we pay less at
tention to other things. Thl! TT1!71d Reporr 
monitor.; the local-news content of daily 
newspaper.; of more chan 120 cities and 
towns to gauge these sili.iting priorities.' 

~aisbitt and his staif are engaged in a 
kind of domestic espionage. spying on 
trends. smuggling out the blueprints of 
tomorrow's society. So it should come as no 
surprise chat the inspiration for this tech
roque of tr.~clcing d'.ange by monitoring 
local events and behavior came from the in
telligence community. In World War IT. the 
OSS (Office of Strategic Services). under 
the leadershio of Haroid Lasswell and Paul 
Lazersfeld. k~t an eye on what was going 
on inside Japan and Germany by doing a 
continuing content-analysis of thetr daily 
papers. 

·Although this method of monitoring 
public thinking continues to be the choice of 
intelligence agenoes -the C n!ted States 
spends millions oi dollars doing newspape!" 
content-analysis in ·r.uious pans oi the 
world-it has rarely been applied commer
c'.ally: :'1 aisbitt says. ·In fact. Tile T Tl!7ld 
Reporr is c..':e oniy rese:m:."l service utilizing 
:bs conce?t for analyz:ng our sociecy. The 
reason coment-analysJS worics so ·.veil is 
that the ·new-s hole ' in a :1eWS1J3-per is a 
d osed system. For economic reasons. the 
amount of space devottd to news does not 
change over orne. So. when somer.hing new 
is introduced nco chat :Jew-s hole. as it is 
called. somethmg or a combinatJon of 
things has m be omitted. The prinopie n
volved here can be cl.a.ssilied as a :creed 
d1oice within a dosed system. 

·rn this forced<.hoice situation. societies 
add new preoccupations and forger old 
ones. Tile TT1!71d Reporr kee?S ::rack of these 
changes. E'ltdendy. socieoes are liXe ncii
viduals: we can juggle only so many prob
lems and concer.1s at any one time. We 
me:LSure the changmg 'share of the market' 
of competing sooetal concems.' 

:vlanageme.'lt e.'(j)ert Peter Drucker once 
said that "'long-range planning does not deal 
·Nith rurure deosions. but wit.'l the :Urure oi 
present decisions: The Trmd Rtp011worics 
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t on the same principle: :-laisOict steadfastly 
reiuses to make any swami-like predictions 
and doesn't even like co call himself a futur
ist. He insists he is looking for stgnals of 
change in the present. and is in the business 
of alerting his corporate clients to the future 
consequences of what's happening here and 
now in key areas of the nation. 

"We are overwhelmingly impressed with 
the extent to which America is a from-the
bottom-up sociery, so we monitor what's go

ing on loc:aJ.ly rather than what's going on in 
New York or Washington," Naisbict ex
plains. "Things start in TaJnl)a. Wichita. 
Los Angeles. Hartford. Portland. San Die
go and Denver: In the past decade. we've 
discovered five 'bellwether states'-the real 
grassroots where social invention takes 
place first: the other 45 states are. in 
genera!. foilowers. Social change tends to 
begin in Cilifomia. <Alorado, U>nnecricut. 
Florida and the state of Washington. slowty 
moving mto other pans of the country and 
finally filtering up to the so-called power 
cenrers of New York and Washington, D.C. 
All five of these bellwether states are cur
rently characterized by a rich mix of people.. 
a strong sense of fiscal conservatism. and a 
real devotion to experimentation. 

'Here's a good example of how a treud 
began in a be!lwether state and was later 
adopted by the rest of the nation: by watch
ing local behavior in Cilifomia.. we were 
able to anticipate the national trend against 
mandatory retirement at age 65. We were 
able to tell our clients about it two years 
beiore it became a national phenomenon: 

VERY DAY, %06 
newspapers arrive at 
Tile Trend Report's 
data-base office in 
Stamford, U>nnecricut. 
The papers represent 
every metropolitan 
area in the nation with a 
population of 100.000 
or more and every state 
capicai. This sampling 
of America · s l. 700 

dailies is designed to include the 'better· 
p;l?erS as we.il as a number of radicaL right
wmg and minority publications. 

'I'M Tmui Report staff then attacks the 
pa~. anned with sci.ssor.; and degrees in 
library science. Excluding wire-5ervice dis
patches and soft-news ieatures, the staff 
clips all the local news items and divides 
them into eleven coding cacegories: educa
tion. energy, environment. employment, 
government and policies, consumer aifair.;, 

health. housing and urban renewal. law and 
jusoce. social relations. transporoarion. 

The items are then broken down into 150 
subtopics. down to what a library~ence 
whiz would cail "the fourth level: An article 
about education in the Madison. Wisconsin. 
CapttiJl Times. for instance. might be coded 
on the second level to the subtopic of uni· 

versiries. on the third level co faculty con- 11
1 cems. and on the fourth level the article 

would be broken down even iuru:er :n an I 
array oi subtoptcs ranging from coi.iecnve 
bargainmg to tenure and recruianent. 

The staff arranges the clippings chrono
logically, cransie."S them to rrucronche. and 
numerically classifies them to include all the 
content categories. the time frame and the 
city of origin. The resuit is a treasury or eas
ily reoieved. localized. highly specitlc data. 

Why don't major cofl)Orarions kee? in
house sraifs busy clipping pa~ and domg 
all this so that their top honchos will know 
where America is headed? For the same 
reason that most of us don't take up brain 
surgery as a hobby. NaisOict's Tmui Report 
staff has a system so well wired that they 
can. on a daily basis. absorb and organize 
garganruan amounts of informacion. iar 
faster and more efficiently than any cor
poration couid do on its own. 

After the data is c:ategOrized and micro
fiched. Naisbitt and his staff begin the proc· 
ess of interpretacion. ·At our office in Wash
ington. • NaisOict says, "we conduct a quar

terly analysis of the articles, both quancta
tive and qualitative. rtrSt we measure the 
changing amount oi space devoted co the 
different categories-the aaua1 linage or 
column inches: 

To make it easier to read the quantitative 
side of changing trends. TM Trend Report 
established a standard index against which 
iluctuarions can be measured. Just a.s the 
U>nsumer Price Index~ a value of 100 
based on the ~;ear 1967. 'I'M Trend Reporr 
tracks the nation ·s shifting concerns in
dexed :o a base of 100 in 1974. based on 
newspaper linage. Housing, for e.'<ample. 
fe.il to 72 in 1976. but in 1977 it jumped up 
to 110. 

In this way, ~aisOict's report can create 
slice-of-the-pie chan:s and graphs that show 
e.'ClCtiy how much acte.'1rion the nation is 
giVing to specific issues Wlthin the eleven 
major categories. The latest Trend 
Report.for e.'<ample. indicates that cove:-age 
of innovation in the public schools (the :nva
sion oi computers. new moovaoonal tech
niques) has increased to 43 per ce.'1t or ail 
education items. while articles concerning 
the problems of teachers have dec:reaseri 
from 22 to 14 per cent. 

But these figures. interesting as they may 
be as weather-vanes of the national mood. 
are simply the superstru~ oi 'I'M Trend 
Report Naisbict and !u.s staff aiso work up a 
derailed qualitative analysis of what's hap
pening in America. 

"We acruaily read 15 million lines of news 
from 50,000 indivtdual daily paper.; every 
year.· Naisbict says. ·~embers oi our staif 
concentrate on the eleven different cate
gories. From the:r reporcs we can !ce.'1oiy 
how certain cr~nds are deveiopmg, and the:r 
dynamic relationship ·Nith other trends. 
America is now undergoing a major resO"\!c
turing that is changmg every ele.'Tient oi soci-

''A year ago, the number
one occupation in the 
u·nited States became a 
cle~k- replacing the 
laborer and the fanner 
before that. Fanner, 
laborer, clerk: a bn.ef 
history of the U. 5." 
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"The single most dominant 
trend is the rapid and 

extensive process of 
decentralization. Problem

solving is becoming 
increasingly localized. " 

e-r:y as we know it. [n an atmOSf)here of such 
profound change. what is impomnt is noc 
to predict the furure precisely, but to ideno· 
fy the trends that are shaping the business 
environment of the furore-and to realize 
that trends move in different direcoons. and 
have different weighrs and life cycles: 

TM Tmtd Report's qualiranve analysis 
comes in the form of incisive overviews in 
the manner of intelligence briefings. ~jor 
social. potiric:ai and economic movementS in 
the eleven areas of concern are outlined. 
The quarterly volumes aLso illusaate cur
rent trends with a readable. anecdOO!! sur· 
vey of specific events in the American 
heartland. The report cites Stories from the 
1eadership communities· where Naisbitt is 
convinced social change first occurs. 

In Sioux City, Iowa. for exampie. pyra· 
mid schemes and chain letters were so coo
War recendy that c:it:izens cook to the ~ 
with posterS and T -shirts to demonstrate 
against restrictions on such money games. 
In <Xber pan:s of the courury, more and 
more people have been looking for econom· 
ic relief in bartering for goods and ser'\"ice:s.. 
TM Tmrd Reporl cites these stories as signs 
of the effects of tight money policies and 
pessimism about the economy. The !.mder· 
lined "Trend Alert": "As 11ttTI'IeJ and goods 
l:let:rmfe 1l'llM dih'iaJJ to obtain tltrougit sitm· 
dard cirarmels. people will sail them timJugh 
other mmns. sucil as quicR 'fi'I01teJ scJwmes 
and ~:xutzr.• 

EFOR£ JOHN NAJS. 
bitt. SO, became a fore
caster. he served a long 
apprenticeship in gov· 
emment and business. 
caught up in the evolu· 
rionary swirl he later 
learned to quantiiy and 
evaluate. A former U.S. 
~arine who studied 
political sdence at Har
vard. Utah and Corneil, 

:-faisbttt served as a.ssisQm to the U.S. 
Canmissioner of Education. speCal assis
tant co John Gardner when he was 
Secretary oi HEW, and as a special White 
House assistant to President L}'T!don 
Johnson. After working ior Easarum Ko
dak and IBM for several years. Naisbitt 
strUCk out on his own in 1968 to found the 
Urban Research Corporarion, providing ur
ban studies to major companies. 

Naisbitt tim beg;m to test the OSS news
paper-monitoring method for his own re
search projects in 1970. "I decided that ii we 
wanted to know what might go on in our big 
cities. we ought to start with what's going 
on now: he rec:alls. "Tile system worked so 
~ and we found ~ awash in so 
much data. that we began co put our results 
into more generalized form a.s T'M Trmd 
Report in 1973. In 1975, we brought T'M 
Trmd &port to Washingron as part oi the 
~ for Policy Process. In 1979, we 

merged with Yankelovich. Skelly and 
wruce: 

The marriage is evidendy based on muru· 
al respect. Yankelovich. Skelly and White is 
one of America's largest marketing and 
social research firms. offering a wide range 
of research services to business. govern· 
ment. the media and universities. Among 
their ten divisions are the Yankelovidr 
Morrilor (a cost-shared annual ·census· oi 
changing consumer values), Travel P..dse 
(designed to track changing consumer 
needs in the travei market) and Signtzi (an 
investigation of emerging work values and 
employee mocivarions). 

Arthur H. White, executive vice· 
president. remembers meeting John 
Naisbitt: "John has a profounci eifect on au
diences when he speaks around the coun· 
cry, and one day I found mysejf on the plat· 
iorm with him. He is an inspiring guy, and 
his independent theoreric:ai approach to 

forecast:ing seemed the perfect complement 
to our other- services. T'M Trmd &port is 
reaily Jolm's personal triumph..· 

Thirty American corpor.uions currencly· 
subscribe to the Naisbitt· Yankelovich 
Trend &port, including Allstate I.nsur:mce. 
Alcoa. Arco. Beaaice Foods. Dow Chemi· 
caL General \iO(ors. Holiday lnns. Ogilvy 
& Macher. Phillips Petrole!llll. ll nited 
Technologies. Westinghouse and Weyer
haeuser. The $12.000 subscription price en· 
tides them to dlree Trmd &pans a year. 
with an accompan)'jng Executive Summa
ry, and three ~ a year in which sub
SO'lber! come together to discuss "Monday
morning action plans"-practical appli· 
cations of the research in planning, market· 
ing ancf public aifuir.s. :-faisbitt visits each 
subscriber at least once a year to discuss in· 
dividual cof1X)raie options in the face of de
veloping trends. 

He aLso has a ~ e.'ttema.l constituency 
as a writer and soeak.er. :-faisbitt's coiumn. 
"A Changing Ame:ica!Trends and Fore
casts: coaUthored Wlth Susan Cooley, is 
syndicated in seventeen newspa~ around 
the councry. Already the author of Un.rit for 
Seroia, a review of the miliC~rY drait and oi 
the history of basic education in the anny as 
well as a book aboul: student protest. :-fais· 
bitt now has a new book in the works cailed 
Th .Wuiirple Option Socier;.t 

The range of groups that have :nvited 
Naisbitt to speak to them-<~iten grilling 
him in animated question-and-answer ses
slons lasting five and six hours-illustrates 
the near-universal int~ in the furure. 
The Arne:ican ~edical Associarion. the 
Toy ~uiacturer.; oi America. the U.S. 
Cnamber oi Commerce. the Disrilled Soirits 
Couno1. even the Association of clinical 
Urologists and the men and women of c.1e 
FBI Academy have gathered co pick ~ais
bitt's brain. Top e.."<ecutives from Honey
well. General Electric. Union Cu-bide. Gen
erai Mills and Cruted Technoiogies have in· 
vited !lim co speak at more iniormal round· 
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cables. 
'Everyone I speak to," ~aisbitt says, 

"koows they are operating in a context of 
profulmd cbanie- But there is a na.rurai ten

dency in an iost:iturions and bureaucracies 
to disregard the first blips on the screen. the 
eartie5t vtbr.ttiom that somerlring new is on 

the way.· 
For example. he says the auto industry 

has regarded change the same way a 
stum1ed deer freezes at the sight of occom

ing headlights: 11le o-end toWard small 

C3r.S was always there for us to see-the sue· 
ces oi Volkswagen in the Sixties. the inva
sion of the Japanese impom in the Seven
ties. The signals we%"! chere. But it's just 

like in our per.;onaJ. lives: when we sense 
strongiy-or are told outright-that some
thing's coming, we tend to postpOne doing 

something about it. Proc:ra.srinarion hoids 
back g]am corporariocs just as it does indi
viduals. 

"The aick is to re.a.ily anticipate changes. 
to have coruldence that they're going to oc-

"The trick is to reaLly 
anticipate changes, to 
have confidence that 
they're going to occur 
and then to do something 
really creative before 
your competition does. " 

THE FIVE TREND-SE I liNG STATES 
Remember, You Lived It Here First 

~TO 

John~ "Ftve 
SC!Ie!-Ca.lifonria. 
Cciorado, Camec
ticut. F1criia and 
Was.bingtcn-are 
< aHise•rly tre!ld
~ fer the rest 
oi the oation.. 
When we trao! 
back new trends, 
~en issues 

evenmally adopted by most of the 50 states. 
these five are agam and again the place 
where new t:"ends began. It's difficult to say 

why, ocher O:m tD observe that ail five are 
charact.zrized by a rich :nix of people. And 
the ~ oi. the mix aiways results in 
c:rearivity, e:tperimentariat and change." 

Ca1ifonria. oi cour.se. is famous as a 

treld-settE:t: "The whole 'Gt:moia Ethic' 
started there: the vitamin and nutrition 

0'32e.. most oi the human-pocenria! groups. 

and the physical-funess crend-which is not 

a fad. by the way, but an imtx4 tam and en
during cbange in liiescy!es. . . . ?roposi

tim 13 in Caliiomia was really a subset of 
a larger trend coward Cri2en-initiar.ed rei!!:-
erxia.. Now char treld has spread across the 
nation-people are leapiloggiug the political 

apparatUS to make quality-of-life decisions 
themseives at the ballot box.. 

Caiifomia's nen wave. oi the ~ may 

be its Health P'.an for 1980-85. It ~ 
a drastic change of emphasis from doctors 
and hos¢als to improved environmenCll 
and Living habir:s.. T actic:s coward this end 
will inchJde increased water fiuaidarion. 
tax breaks for companies wtth exercise f:a
ciliries. more school health and rruait:ion 
education. toughe:- p:>Uurion controls. 'eco
nomic disincentives· to medica! specialists 
who settle in cities chat already haVl! filled 
the quOOl for their speciaity, and greacer 
support for health maime:'!ance ~
tions (HMOsl. 

1nclusionary housing' is another Califor
nia innovation. In Palo Alto. for !nstance. a 
large builder must sell ten per cent of his 
new housing units to mode:-are-income fam· 

ilies below cmt Prm are coruroiled by a 
public ageocy, which must clear boch the 

initiai buyer and subsequem purchasers. 
The CaJiicmia Housing Departtnem says 

that abouc a dozen communiC.es have 
adopted inclusionary pl.ans, and that at 

least 45 towns and coum:ie! are now draf
ting them. 

Also in Caiifcnria: The Public Utility 

Call1lliss&lu has decided to force uriliries to 

flmd altemarive energy sources and con
sernttion plans: they have already been re
quired to provide nc;'.ncerest loans and pay 

capiral costs for the inscallation oi solar hoc
water hearers for ove- 175.000 ~. 

University of Caiifomia professor .~ 
Lueilmam is a leader in t:rymg to foc.JS at· 

t.ention on "computer iiliter.lcy,' which he 
says w\11 be the most urgent problem of 
the Eigbri.e:s: oniy one per cent of the popu
lation now feels comiortable with comt)UI:
~ but millions will have to use them: 

Colorado initiated "sunset laws. · re
quiring new agencies to haVl! their exis
tence continued by legislative acnon rather 

than by ine:'tia. Along with Fiorida and. 
Caliiomia (ail of which actl!d within a CW'O

month period). Coiorddo passed laws limit· 
ing growdl-<lf population. ~ways. sho~ 

ping cemers. housing units. 'That sudden 
oc:cu:rre:u:e in three crend~g StareS en
couraged us tD predia a naconal trend.' 

Naisbitt re::ails. 1n faa. chose seemingiy 

unre:!aied everu:s did mature into the imoor· 

tam and pervasive trend toward manag~ 
growth.' 

Connecticut. along with Washington. 
was one of the first st3I.es in recent years 

to e.iea a woman governor. With F1onda. 
Connectic'.lt was a leader in requiring 
minimum competency S!2I1Ciards for high

school graduates. "This is part of the ac· 

courua.bility trend moving across the whole 

counay,' ~aisbitt n(){es. "Teacher standards 

will be next.· 
Now Cormecticut is setting the a-end in 

the woriq)iace. It passed the nation's 5rn 
"workers' right·to-imow law.' requiring 

manuiacrurers who use suspected can:'-'1o
gens to identiiy the mgredients and give 

new employees iniormarion on hazardous 
subscmces they would come in c:onc!Ct 

with: ~ew York has ~ iollowed with 

a similar SCl.tL1te. 

The Cameaicut Supreme Court. in a 
precedent-setting decision. ruled that ~ 

de-blowers' can't be fired. 'The court said 
employees without a specific conaaa can't 

be dismissed for eotn?iaming about a com

pany practice char violates st:.ate law or 

creares a public hazard. 
Connectic"..tt has also begun an appazeit 

trend toward e!irninat:ing monthly rr..inimur.l 
utiliry charges for poveny-!evei custOmers. 

.~ !n line with Caliiomia's heaith pl.an. 
ConnecriC'..tt is the site oi several "surgjcen
:es ·-outpatient surge:-y clinics. 

Florida. of course. SCIIted the boom in 
condominiums. 'Sunshine laws· -requiring 

public agencies to hold ~ meet· 
ings-aiso began in F!orida. and have since 
spre2d to almost every stare. 

For the future. F:orida is leading the way 
on cracking down on ga.s-guzziing c:ar.s. 
Wve:mor Robert Graham has pro?QSed a 
;Jlan to add a rwo-per~ent sales CDC to car.~ 

r<lring !ess than twenty mpg. !A smu1.ar 
proposal by Cailiornia gov~or Je:"!"'/ 
Brown. to tax gas guz:zie:-s S300 a year. :S 
still idling in tr.e State legislature.) F!oricia 
is ;lioneering ::irr.e-shared vacaoons. under 
which homes in pricey vacaoon areas ~ 
purchased 1.mder divided ownership: :r ';V3S 

also the llrn: state to adopt :uugh 

guidelines governing time-sharing. 
W~hingtoo's largest cry, Se.aaie. -;vas 

the first piace in the n.arion to oudaw man
datory retirement laws. a ~d cr..ar has 
since spread ac:ross the nation. ~ow Wash
ington is a leader !n the developme1t of 
gasohol fuel. The state Gasohol Comnu.s
sion has dec!ared tl':e Jerusale!n artic.":oke 
the vege!able oi che furure-::.":e 'weed thaJ: 

whips OPEC: It's a weed so full oi sugar 

t.'lat ic produces t'll>ice as much aicohol as 
corn does: it gro...,-s like wild:r:ire on ~
nal lands with little rain and no fertilize'. 
The corrurussion has proposed th.at :arme:-s 
:or.n 1.000-acre coope:-atives to distill Jeu· 
sale:n·artichoke aicohoL -J.L. 



··. 
' 

'-... ·' 

cur. and then do something really cre
ative before your competition does. We 
have to ~ our institutions to be 
more responsive to conscmt uncertaincy 
ami discontinuous c.'lange." 

UST WHAT DOE! JOHN 
~aisbict s~ happening in 
America? ln the Executive 
Summary to the cum:nc Trmd 
Report, he outlines ten 
transcending ~megacrends~ 
that are moving aaoss the 
couna-y: 

Decentralization-'"The 
single most dominant trend we 

-

find in ourrese:arcil is the fCil'id 
and extensive process of de

centralization. All of the maJQr social. eco-
nomic and political forces of the period from 
1900 to 1960 supported the a:mralization of 
power. authaity and responsibility within 
our private and public-secor ~ 
The Gmtt Depression. the World w~ and 
the dynamics of a growing industrial ~ 
my made hie 31 dlX:aL top-<lown st:r'tXtU1"eS 

appropriate and effective fer those times. 
But now the 90Clety is creating d~ 
altz!mal:ives to almost every centralized form 
of organization. Problem-solving, particular· 
ly in the field of ene%iY. is becoming inaeas
ing!y localized.. 

~aisbitt practices what he preaches: in 
1981 hen begin publishing six regional edi· 
tions of TM Trmd Report A aial edition of 
an Uppt!r Midwest Tmtd Report has already 
appeand. based in Yfinneapotis and cover· 
ing Minnesota. ~ebras.k:a. WISCOnSin. £~ 
wa. North Dakota. South Dakota. ).1oncana 
and Wyoming; it adds about 100 pape-s to 
Naisbitt's coverage. The other five regional. 
"decentralized~ editions will come from 
Naisbitt's five trend-setting states. 
~orth·to-South Shift-"The recent 

process oi shifting the American center of 
gravity from North to South is nearly com
pieted. The implications of the shift will be 
increasingiy feit :n ail quaners. In fact. our 
cum:nt researcil indicateS that the ~orth 
and the South. gene!ally speaklng, are un· 
dergoing cwo very different sets of e.'Cperi
ence:s as we struggle throusPl our cum:nt 
economic dislocations. • 

Deinstitutionalization-~y of the 
institutions that were created to ozy.mize 
the delivery of private and public goods and 
services are being dismantled and re
shaped. Increasingly, the basic assumptions 
which once described the responSibilities of 
the institution are being changed. This is 
best illustrated by the continuing evolution 
of what we once knew as the Post Office. 
the telephone system, the airlines, the 
health~ system. the higher~ucation 
system and the uolicy systems.· 

The Information Economy-'More 
profound than the shift in the nineteenth cen
rury from an a.griculrural economy to an in
dustrial economy is our C..nTent shift from an 

industrial base to an !niormai:ion base. £n 
1950. 65 9er' ~ of people working in this 
counoy were wurking in the industrial sec· 
tor. That figure is now 30 9er' cent. Tcday, 55 
per cent of Americm workers <in! iniorma
cioo ~ paid to process dac! or inior
m.arion. The S1l'3Iegic resource in the indus
oiai ~ was capttal; the str.ttegic ~ 
source in cbe in:iormarion '!Arier:y :S knowi
edge. dac! chat is not only renewable but self· 
gener:n:ing. 

"Organizational and managerial syscems 
that were effective in an industrial setting 
are no I~ appropriate. Tne dominant 
skills, attitudes. e.~ and motiva
tions of our new workiora: are not those 
heki by workers we have known as 'blue 
collar.' Starting a year ago, the rrumbe:r-one 
occuparion in the United States became a 
clerk-re?lacing the l.aborer and the iarmer 
before that. Farmer. !a.bore!-. clerk: a brief 
history of the United States.· 

Biology as the Dominant Science
• As knowledge from physics and e!ec· 
cronies dominated our technological 
economic activity, the innovations of 
biology, fueled perhaps by a decade of en· 
vironmencai/ecological concerns. promise 
to generate an ent::irdy new set of tecl-.nol~ 
gies and systems t!) support them. We will 
witness the unimagined emergence oi new 
products and indusaies as a result.· 

Multiple Options-"We are e:xpt ess:ing 
our individuality and pluralistic narure to a 
greater d~ chan ever before. F~on. 
entertainment of all kinds. eating habits. 
religion an show deve!opmems that are con
tradictory, with plency of multipie options 
for meeting our needs and desires. This 
trend reaches to most produas: there are 
173 different brands of cigarettes. In the 
workplace. employees will ask :or a range 
of options about when. how, how oiten and 
for what compensation ~ey will work.· 

High Tech/High Touch-·T"nis crer.d 
is one that Trr.e Tmtd Report observed 
seve-a! years ago cuttmg across ail <::at.ep 
ries of our research and it continues to be 
evident. In simplest ~ it reflects .,.hat 
appears to be a continuing attempt to m.am· 
tain a balance betw~ technoiogicai devel· 
opments and human/personal contact and 
relationships. As teci'.nology interrupts. 
replaces or alte:'S our social relationships 
we tend to either rejecc it or to find intensi
fied human contact somewhere else. Com· 
puc.ers are now ~pidly eno:ring the home 
only becruse they allow us to Cecome in
volved, to play games with them. Some 
srudies predicted the decline of movie 
theaters with the advent of home video-yet 
people like to go to theacers. because part of 
the film experience is be:ng with ocher ~ 
ple. We accept high teclmology when it 
allows htm'.an response. CB radios were ac· 
cepted: Electronic Funds Transfer is having 
a tough .:me.· 

Computer as Liberator-"Suddenly, 
the old iears of the computer as a tyrant are 

being balanced by ~ences where the 
computer is acting as liberator. freeing peo
ple from a range of inhlbiting ~cs. 
Business Oty.lllizations can now siliit inr 
smaller. less hienrcllical groU?ings becauSt.. 
computerS can help them keep crack oi 
things; companies can now have individual 
contraCts with thousands of emtllovees. • 

"'rganization ~ to En~ 
aeur-·tong~cablished :nan.ager-i.al pat· 
tens are be:ng replaced by chose that se-..k 
and !'e'W3ld en~ e£forcs. We are 
restructuring our corpor.u.e hiernrc.!ties to 
aa:ommodate a horizonta.! organization oi 
many small. innovative entrepre:1eurial 
groups.· 

Toward a Truly Global Economy
-with the national merlia enthralled by Iran. 
surly ~ ATO partners, the Soviet {.inion. 
Japanese ~ and issues of nationalism 
a.rotmd the giobe. we tend to miss the grow· 
ing reality that we are part of a v-e::y in
ten:!~denc global economy. What hap
pens in adler counaies has a very direct im· 
pace on what happens here because of an in
t:r.cace web oi economic interre!arionsh.ics 
and noc because of the politics. Informanon 
is now instancaneously shared around the 
world and an economies act and react on a 
continuing basis to deve!opmems as chey 
occur.· 

Because Naisbitt is a generalist. his cli
ents and audicces feei iree to quiz him on 
topics as wi1rlly varied as ene:-gy scams and 
the Ku Klux Klan: mi;ni...,ifice commerc- · 
condos and Brazilian shipy;m:is; white-cr. 
Lar crime and . the eifecriveness of nter-
feron .. 

What about cults? "They're h~ co say," 
he ~- "'Relig1ous Clllts and growth 
groups of all kinds are an expression of the 
need to belong, to identify 'Nlth the readily 
identified values in a r:urbulent time.· 

What about American aa:irudes toW<lrd 
:aw and justice? "We moved. in the~
ties. :rom a rehabilitation mode co a punisb.· 
menc mode." 

The :uture oi corporate responsioilicy? 
"Companies will concnue co be more pro
foundly invoived in social. resoonSlbilities 
!ormeriy conducted by gomroeru: em
ployee cr:rining will repiace some sc.."toois. 
preschools for employees' chiidren will t:e 
set up next to factories. corporate-Jrgan· 

i.zed socal programs will repLace govern
ment social programs. Government will be
gin to take on the cost<onscious manage
ment tee..:Wques of business." 

John ~aisbltt might sound as &.ough he 
has all the answers. bur he is che first ::o ad· 
mit that he doesn't. "The second most diffi
cuit dtir.g in the world.· he sa%. ·:s co antic
pace what is going to happen in the SOC:ecy. 
The most difficllit thing is co e:xpiain why it 
happens. Tne researoi. '.17!! do is a process of 
:1nding out how :nuch we don't know
Every new trend simply raises new qu1 
cions about individuals and :.he SCX::ew ch.a.. 
·Ne weren·t asking '::eiore."O 



., 
-~ 

' ' '\, 

• nsprracy 
for a New World 

by John Naisbitt 

e live in turbulent 
times. And in 
turbulent times 
people join cults; 
they join funda-

. menralist religious 
movements; they need· structure, some
thing to hang onto. 

Some people hold onro the past as 
they are buffeted by change. That's why 
we are seeing waves of nostalgia, the old 
movies, and so on. We are also an in
credibly evenr-orienred society, going 
from one event to another. Helped by 
our friends in the media, particularly 
television, the more we watch, the less 
we see. Still we don't seem to notice as 
we go from one event to another, the 
process that is going on underneath. 

This process, or basic restructuring of 
society, is dynamic. Each step influences 
all others, but on balance. Below 1 ex
plore some of the essential restructurings 
that the U.S. has been experiencing. 

Industrial to Information Society 

Just as the U.S. moved from an agri· 
cultural society to an industrial society 
earlier this cenrury, we are now under
going a shift from that industrial society 
to an information state. 

The most dramatic way to look at this 
is to see how U.S. occupations have 
changed over the years. ln 1950, the 
height of U.S. industrial society, 62 per
cent of the populace was in industrial 
occupations. Since 1950, that 62 percenr 
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has dropped to 27 percent, an incredible 
change. ln 1950 17 percenr were in infor· 
mation/knowledge occupations, and 
that is now up to about 60 percent and 
climbing. 1t will easily hit 80 percenr by 
the end of this century. This is critical, 
because we are what we do. 

Two years ago the number one occu
pation in the U.S. became clerk, re· 
placing laborer, which replaced farmer. 
Farmer, laborer, clerk; that's a brief 
course in U.S. history. What comes next 
is either soldier or poet, depending on 
how we treat the rest of this cenrury. 

And now that we are moving into an 
information society, a lot of the social ar
rangements and instrument~lities that 
we created during the industrial period 
are completely out of tune. Labor 
unions, for example: in 1950, 32 percent 
of our work force (and that was as high 
as it got) was unionized, and then it 
started to go down. It passed through 20 
percent last year; and this year only 19 
percent of the work force was unionized, 
and that will continue in irreversible 
decline. National political parties, which 
had their heyday in the mass industrial 
society, are in name only today. 
National network television is on a long 
downward slide. 

"Time orientation" changes. In the 
agricultural society orientation is to the 
past-learning from the past how to 
plane, harvest and store. In an industrial 
society the time orientation is now: get it 
out, get it done, ad hoc, bottom line. 
But the time orientation in an informa
tion society is the future, and that is one 
of the reasons we are so interested in it. 
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''E anner, 
laborer, clerk; that's a brief 

course in U.S. history" 
We must learn from the future in pre
cisely the ways we have been learning 
from the past. 

Very importantly, we see a shift in the 
basic resource, the strategic resource. 
The strategic resource in an industrial 
sociery is capital, but in this new society 
we are well into, the strategic resource
not the sole resource-is information. 
And when information is the strategic 
resource, rather than capital, access to 
the economic system is much easier. 
What you would expect to happen is 
happening: There is an explosion of en
trepreneurial behavior in the U.S. The 
number of new firms being created is in
credible, and women are very much a 
part of this entrepreneurial revolution. 

The figures are stunning. In the 1950s 
the U.S. created new companies at a 
rate of 93,000 a year. Today, companies 
start up at a rate of more than 600,000 a 
year. When you restructure a society so 
basically, the traditional groupings of 
goods and services don't work anymore. 
That's why economists have served us 
so poorly recently, because their judg
ments are rooted in the old , industrial 
indices. We need new concepts, new 
data, if we are to understand what's go
ing on today-let alone what might hap
pen tomorrow. 

I have also noticed a very important 
anomaly. And that is: Just as we are 
moving into a literacy-intensive, data· 
drenched society, our schools are giving 
us an increasingly inferior product. It is a 
powerful mismatch. The generation 
graduating from U.S. high schools to· 
day is the first generation in national 
history to graduate with fewer skills 
than their parents. This is something we 
have to attend to. 

National to Global Economy 

This restructuring is not, of course, hap· 
pening in a vacuum. It is happening as 
part of a much larger global context, as 
the U.S. moves from a national 
economy to part of a global economy. 

As part of this restructuring, the globe 
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is profoundly in the process of redistrib
uting production and labor. All of the 
developed countries are deindustrializ
ing. We see it very clearly when we look 
at the United Kingdom, but even Japan 
is transitioning out of the ship-building 
business Qapan is world leader) because 
it knows that the new ship builders of 
Spain, Brazil and Poland are going to 
build ships better and cheaper. Japan is 
even transitioning out of steel because 
the South Koreans and others are going 
to make steel cheaper and better. The 
point is rhat the U.S. and all of the 
developed countries of this world are 
losing the automobile industry and the 
steel, railroad equipment, machinery, 
apparel, shoe and appliance industries, 
as Third World countries take up many 
of these tasks. By the year 2000 as much 
as 30 percent of the world's manufac
tured goods will be manufactured in the 
Third World. 

Two Economies: Rising and Falling 

There are two economies in the U.S. to· 
day: sunrise industries/companies and 
sunset companies/industries. We are 
not in a recession and we have not had a 
recession. We have a new phenomenon. 
Some parts of the U.S. are experiencing 
prosperity; others are in depression. The 
economists have averaged that our as a 
recession and lost all the intelligence in 
the process. Macroeconomic models are 
plain silly because the only economic 
model that makes any sense is a global 
one; there are no more self-sustained 
countries in this world. We have got to 
get on with the new tasks: electronics, 
bioengineering, alternative energy sour· 
ces and mining the seabeds. I think our 
only hope for peace is if we get so eco· 
nomically interlaced with each other, we 
won't, in short, bomb ourselves. 

Centralization to Decentralization 

The great, powerful centralizing events 
in U.S. history were the G reat Depres
sion, World War li and the impact of 

industrialization. Now we are receding 
from those influences as we decentralize 
and diversify, and there is a tremendous 
political shift away from Washington to 
the states and localities, which has been 
going on for well over a decade and a 
half. 

At the same time that votes for Presi
dent and Congress are declining, voter 
turn-out for local initiatives and referen· 
dums is up 60, 70, 80 percent. People are 
voting; they are participating in the 
political process. But at the local level. 

Throughout the U.S., general
purpose umbrellas are folding every
where. An analogy I like to use is the 
folding of the great, general purpose 
magazines. Ten years ago Life/ Look/ 
Saturday Evening Post with their ten 
million circulations folded, and in the 
same year that they folded, 300 special
interest publications were created, 
almost all of which are still published. 

The American Medical Association, a 
great umbrella institution, is weakening, 
yet county organizations are getting 
stronger and stronger. That is happen· 
ing to almost all U.S. trade associations. 

There are some umbrellas that are get· 
ting larger. Two years ago meat cutters 
and retail clerks merged to form one of 
the largest unions in the U.S. There 
have been about 50 mergers of labor 
unions in the U.S. The United Auto 
Workers and Machinists announced 
that there were merger talks. Should 
they merge, the appearance will be the 
formation of the largest, most powerful 
labor union in the U.S. But the reality 
will be the sunset effect: the sun gets 
largest just before it goes under. Labor 
unions are completely out of tune with 
the times, partly because they insist on 
treating everyone the same. 

I mentioned that national network 
television-the centralized, top-down, 
out-of-New York ABC, CBS and NBC 
-will be the Life/ Look/ Post of the 80s, 
as their great audiences are pulled away 
by the new alternatives in this increas
ingly multiple-option society. There are 
all the special networks, e.g., Spanish, 



black, BBC, country/western, all-news, 
all-weather, all-sports, gavel-to-gavel 
coverage of the House of Representa
tives. My own sense of it is, by the end of 
this decade, ABC, NBC and CBS will 
have fewer than half of the viewers than 
they have today, even while there will 
actually be more television viewers. 

I think we have to notice also what 
has happened to leadership. We don't 
have any great captains of industry any
more, any great leaders in the arts, uni
versities, civil rights, politics. And that is 
because we followers are not creating 
those kinds of leaders anymore. We are 
creating leaders along much narrower 

bands and much closer proximity. U.S. 
leadership is now concentrated at the 
local level. 

North to South 

Last year for the first time in U.S. his
tory, more people were living in the 
South than in the North. During the 
70s a stunning 86 percent of the popula
tion growth occurred in the South, 
where during that same period such 
symbols of northern industrialism as 

Chicago, Cleveland and Buffalo, were 
losing up to 28 percent of their popula
tions. If you add to that the decline of 
the industrial base, which is mostly in 

the Midwest and Northeast, restructur
ing the U.S. from North to South is ir
reversible in our lifetimes. 

But it is not an either/ or. It is multiple 
options. Lowell, Massachusetts, the 
birthplace of the U.S. industrial revolu
tion, has lost its industrial base but is 
the headquarters of Wang, one of the 
leaders in the information society. New 

York City is growing as it hasn't grown 
since the 60s and it will continue as a 
very important, international, informa
tion switching station, while the four 
boroughs around it continue to decline. 
New York City lost two million of its 
population in the 70s. The old New 
York/ Chicago financial economic cor
ridor is being replaced by a new Los 
Angeles/ Houston corridor. 
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Force-tech to High-tech/High-touch 

One of my favorite U.S. restructurings is 
the transformation in the dual direc
tions of what l call high-tech/ high
touch. I've noticed that if the introduc

tion of high technology is not accom· 
panied by a compensatory human 
response or ballast, the technology is re
jected. We keep pumping a tremendous 
amount of technology into this society 
and the more we pump in, the more we 
create compensatory human ballast. 

An example: television. Its introduc
tion was accompanied by the group 
therapy movement, the personal growth 
movement, the human potential move
ment. Television and the human poten
tial movement developed almost in lock 
step in the bellwether state of California. 

The pill is another example. High 
technology, pharmacology and chem

istry created the pill, which led to a 
whole revolution in lifestyles. The high 
technology of heart transplants and 
brain scanners led to a new interest in 
the family doctor and the neighborhood 
clinic. And the introduction of word 
processing into our offices has led to a 
revival of hand-written notes and let
ters. 

A poignant example of high-tech/ 
high-touch is the life-sustaining equip· 
ment in hospitals, which has led to a 
new concern about the quality of death 
and the hospices movement. We just 
couldn't handle the intrusion of tech
nology into that sensitive area without 
creating some human balance, so we got 
thinking about the quality of death. The 
hospices movement is widespread and 
moving. The more technology we intro

duce into our hospitals, the less we are 
being born there, the less we are dying 
there and the more we are trying to stay 
out of hospitals in-between. 

I thought for a while that there was 

going to be a rebellion against the com· 
purer-the way it dehumanizes us, turn
ing us into numbers and so on. Now I 
see the computer as a liberator. With a 

computer to keep track of large numbers 
of employees, we can reconstitute our 
institutions, particularly our large ones, 
on more horizontal planes, in smaller, 
more productive units-more entrepre
neurial units. And that's the direction 
it's going. 

Now and Tomorrow 

Let me summarize the ways in which in· 
ternal and external forces are restructur
ing U.S. society: The nation is moving 

from an industrial society to an informa· 
tion society . . . from centralization to 
decentralization . . . from North to 
South ... from a national economy to 
an integrated, global economy ... from 
force technology to high-tech/ high

touch ... from either/or to multiple op
tion . . . from managerial to entrepre
neurial ... from "lefr brain" emphasis to 
"right brain" influence ... from hier
archy to network ... from representa
tive democracy to partiCipatory 
democracy . .. from short-term to long· 
term ... from broadcasting to narrow-
casting ... from department and chain 
stores to boutiques ... from families as 
the basic unit to individuals ... from a 
machismo society to an androgynous 
sociery ... from quantitative informa· 
tion to qualitative knowledge . .. from 

hired laborer to contract laborer . . . 
from institutional help to self-help . . . 
from a top-down society to a bottom-up 
society. 

We are living in "the time of the 
parenthesis"-a time between eras, 
fraught with great uncertainty. But we 

must also recognize that it is a time of 

great opportunity. If we can get a clear 
vision, a clear sense of the road ahead, 
it's a fantastic time to be alive. • 

John Naisbitt is publisher of Trend 

Report and Chairman of the Naisbitt 
Group in Washington, DC. He has 
been monitoring worldwide social 
trends for a decade. His latest book, 
Megatrends, will be published in the 
fall of 1982. 
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